Living the Writerly Life, Fourth Grade

[image: image1.png]“LA NAVIDAD MAS EMOCIONANTE

Era noche buena, estidbamos en casa de mi abuelita, jruff, ruffl Ladraba mi
perrita, la acariciaba mucho en ese instante. Ese dfa afioraba mi game boy y el
cassett de Rugrats en Paris. Mis ojos querfan cerrarse pero no se los permitf a cada
rato parpadeaban.

-No puedo dormirme, jno puedo!

-Hanna, ;Por qué no vas a dormir?, Me preguntaba mi mama.

En verdad si queria dormir, pere no, no podia, necesitaba y queria ver a Santa.
Claus, hasta que el cansancio me invadié por dentro, jcai rendida!, Me aventé en la
cama y me quedé dormida en un dos por tres.

Estaba sofiando cuantos regalos me habria traido Santa, hasta que un ruide en
mi mente perturbé el suefio, imagine que Santa habia liegado ya, enseguida me
frote los ojos para poder despertarme con los ojos bien abiertos, al instante los abrf,
me levante y pensé,
{-Cuéntos regalos me habra traido Santa Claus?.
En lo primero que pensé fue en el 4rbol, El 4rbol!, Nada, nada habia debajo del
arbol, senti que el corazén se me derrumbaba poco a poco de tanta tristeza y
desilusién en ese momento.

-(Santa Clause no me habrfa traido nada porque estaba despierta en la noche, o
porque me habia portado mal?, No sabia.

En ese instante, mi hermano se levanto y me pregunto ;Dénde escondiste los
regalos, Hanna?
- Yo no los escondi!, Conteste, al rato nos fuimos de la casa de mi abuelita y
llegamos a la nuestra, répido subf al cuarte donde estaba nuestro 4rbol de
'navidad y ahi habia uno o dos regalos pero eran para mi hermano.
- iNo es justo!, Replique, pero hasta atrés habia otro regalo que era mio, era
mi game boy, me llene de felicidad mi cuerpo se inundaba cada vez mas de
alegria.
Todavia conservo el papel de envoltura, porque con muche aprecio me lo trajo
Santa Clause, y es que siempre enreda los regalos con nuestro papel de regalos.
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Living the Writerly Life

Fourth Grade study

Background information

This unit has been designed with a focus on the rituals and routines that govern the writer's workshop. We will keep a notebook full of our ideas and observations to be used as seeds for writing.

We will practice living life like a writer by studying the works of our favorite authors and what they have to say about writing. We will study Touchstone books to discover how writers craft their work.

Teaching Objectives

To have students develop:

o the rituals and routines that govern the workshop

o methods for collecting seeds in our notebooks

o the habits of writers

o an appreciation of the craft of writing

o an eye and ear for the writing craft

Reasons for the Focus on Living a Writer's Life

o Practicing the rituals and routines of the writing workshop puts children in charge of their own learning, and allows the teacher to hold one-on-one and small group conferences to teach the individual skills students need to

improve their writing.

o Collecting seeds in Writer’s Notebooks teaches the children to be alive to the world they live in, and form the basis for exploring craft, genre, and story structures.

Lesson Sequence:

1 – Writers and Writing

2 – Types of Notebook Entries

3 – Rituals and Routines

4 – Paying Attention To Words

5 – Choosing and Nurturing a Seed

6 – Writing to Publish
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Assumptions:

This unit of study is designed for fourth grade students who have had previous

experience with the writer's workshop format. If your students do not have these rituals and routines, you need to set them in place before you attempt this unit.

It is assumed that teachers are familiar with the use of Writer’s Notebooks. If this is not the case, it is highly recommended that the following background material be read:

In the Company of Children by Joanne Hindley, chapter 2

A Writer's Notebook: Unlocking the Writer Within You by Ralph Fletcher

The teacher will keep his/her own notebook with examples of all the kinds of writing children are asked to do, so this may be used as a model when appropriate.

The teacher will select a mentor author, and read these books to students, along with

notebook entries where the teacher has tried to use this author as a mentor. This will serve as a model for children who will be asked to use the work of mentors to improve their own writing. In this study several books by Byrd Baylor have been chosen. Choose your own mentor author, and draw from his/her work regularly.

All picture books mentioned in mini- lessons will have been previously read during read aloud times. Children should be familiar with these books before they are used in writing craft lessons.

NOTE: The books chosen in this unit are well known favorites. Any book that shows the

necessary writer's craft may be substituted. Use your own favorites. The books referred

to in this study are listed in Appendix E.

A word about rubrics:  Rubrics are used to guide students in their writing. They should be written with teachers and students negotiating the language of the rubric. There are two sample rubrics in this unit.

Look ahead at Week Three, Lessons 4 and 5

and Week Five, Lessons 1 and 2.

As you work with the students to write these rubrics, start at the highest expectations (score point 4). This is the easiest starting point for creating a rubric. 
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The Structure of Writer’s Workshop

Mini-Lesson – This is direct teaching to the whole class on a specific topic that usually lasts from ten to fifteen minutes.

Connection - Connecting to previous lessons, touchstone texts, and/or prior knowledge.

Active Involvement- At the end of the mini-lesson students are given the opportunity to try-out the lesson either through partner sharing, writing in their notebook or whole group discussion.

Link – Before you send students off to write, encourage them to use the concepts learned in the mini-lesson during their independent writing time. 

Writing time – Students write independently while the teacher is meeting or conferring with students. This writing time should be a minimum of 40 minutes.

Conferring – The teacher has the option of meeting with students individually or with small groups depending on the needs of the class. Keep in mind that when conferring with students you are coaching the writer and not the writing. The purpose of a conference is to develop students as writers. It is not to develop a perfect piece of writing every time. A guiding question could be, “What can I teach this child (one or two strategies) that he or she will be able to use in other pieces of writing as well as the one he or she is currently working on?”

Response Groups – Students can be working with three of four students or with a partner. The purpose of response groups is for students to help each other develop a well-written piece. Response groups are taking place during the independent writing time.

Closure – At the end of the writing time, students meet at the gathering spot to share their writing or some of the strategies that they used. Before students share, reinforce the concept presented during the mini-lesson. This can take the form of: 

Popcorn Share- One at a time all students share a sentence or section of their piece of writing. 

Author’s Chair – The author sits in a chair designated for sharing and reads his or her writing or a section of it.  The author may select two to four students who wish to respond to the writing. 

Partner Share- Students share with the person sitting next to them. Again students can share entire piece of a section of the writing. 
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Lesson Sequence

Week One - Writers and Writing
Lesson 1 – Gathering Spot and Mini-Lesson Routines

Lesson 2 – We Have Stories to Tell

Lesson 3 – Writing Tools and Accessing Materials

Lesson 4 – Introducing Mentor Authors

Lesson 5 –Habits of Good Writers

 Week Two - Types of Notebook Entries 

Lesson 1 – Notebooks - Where We Get Our Ideas

Lesson 2 – Observing in Notebooks

Lesson 3 – Using Sensory Details

Lesson 4 – Writing from our Emotions

Lesson 5 – Poetry in our Notebooks

Week Three - Rituals and Routines 

Lesson 1 – Getting Help During Writer’s Workshop

Lesson 2 - Student-Initiated Conferences

Lesson 3 – Writing Process Steps 

Lessons 4 and 5 – Making a Rubric “Habits of Good Writers” 

Week Four - Paying Attention To Words 

Lesson 1 – Show, Don't Tell

Lesson 2 – Word Choice

Lesson 3 – A Period in Time

Lesson 4 – Narrowing a Time Focus

Lesson 5 – What To Do at the End of a Writing Project and Status of the Class

Week Five - Choosing and Nurturing a Seed 


Lessons 1 and 2  – Making a Rubric “What Good Writing Has”

Lesson 3 - Choosing and Nurturing a Seed

Lesson 4 – Nurturing a Seed #2

Lesson 5 – Nurturing a Seed #3

Week Six - Writing to Publish 

Lesson 1 – How To Self-Conference

Lesson 2 – Response Groups

Lesson 3 – What Revision Means 

Lesson 4 – Editing Strategies

Lesson 5 – Publishing
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Week One

Lesson 1

Mini-Lesson: Gathering Spot and Mini-Lesson Routines

TEKS 4.3 A-C, 4.4A, 4.5B, 4.20 D, 4.23A

Materials Needed:

· Teacher's notebook with entries to share

· Chart Paper and Markers

Before the Lesson:

Think about the rules you want to establish for coming to a gathering spot for the whole class mini-lessons. Have notebooks ready to pass out to each student. 

Connection:

At the beginning of the year, fourth grade students need several reminder lessons on the structure of the Writers’ Workshop. You also need to get right into the writing. So, combine a review of the rituals and routines of the workshop with writing in their Writer’s Notebook. 

Teach:

Invite students to join you at a designated gathering spot in the room, usually done at a carpet area. 

Explain to students the structure and each component of the 60-minute Writer’s Workshop (You may want to write this on a chart before you begin.)

· Mini-Lesson for the whole class at the gathering spot – 5-10 minutes

· Writing/Conferring Time – 35-45  minutes 

(students work on planning, drafting, revising, rereading, editing, publishing or conferencing with the teacher or peers)

· Closing/Sharing Time – 5-10 minutes

Tell students that today they will write the first entry in their Writer’s Notebooks during Writing Time. Model one or more of your entries as a demonstration of the kind of entry or writing you expect. Today’s entry may be a reflection on a personal experience or recent event.

Active Involvement:

Ask students to think about and share rules for gathering together each day for the mini-lesson. Record their responses on a chart entitled, “Gathering for the Mini-Lesson.”  You’ll want to add any rules you’ve thought of and expect to be followed. The chart might include the following.
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Come quietly and quickly to the carpet



Sit with our legs crossed



Keep our hands to ourselves in our lap



Listen to the teacher or speaker

Link:

Distribute the Writer’s Notebooks to all students. 

Writing time/conferring time:

Children return to their seats to begin writing in their notebooks. Circulate around the room helping those students who may be struggling with what to write about.

Closure :

Using a predetermined signal, gather students back together at the carpet. Review the chart with rules for gathering at the carpet. Ask volunteer students to share the entry they wrote in their notebooks. Since this is the first day, some students may be reluctant to share, and no one should be forced to do so. 

Homework:  Write in notebook an entry of choice. 
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Week One

Lesson 2
Mini-Lesson:  We Have Stories to Tell  

TEKS 4.1A, 4.2A, 4.4A, 4.4B

Materials Needed:

Notebooks

I'm in Charge of Celebrations by Byrd Baylor 

  Family, Familia by Diane Gonzalez Bertrand

Quote from Judy Blume on tagboard (for posting in room)

"I don't tell the story to myself – I see it. I see scenes, and I write down what I

see."

Before the Lesson:

Read the book I'm in Charge of Celebrations by Byrd Baylor aloud to the children. (Or a

similar book where a child gets ideas for writing and records them in a notebook.)

Connection:

Remind students that one of the ways we can get ideas to write about is from books, especially favorite books or authors.

Teach:

Reread parts of I'm in Charge of Celebrations by Byrd Baylor. The teacher will share a

celebratory incident from his/her own life, either orally or from a notebook entry. Ask: Does this remind you of any stories from your life? (The story does not have to be a celebration.) Point out to students the use of “showing” language. For example, the use of action verbs, vivid descriptions, sensory details and possibly figurative language all convey the concept of “showing, not telling” about something.

Active Involvement:

Display quote from Judy Blume: “I don’t tell the story to myself – I see it. I see scenes,

and I write down what I see.”

Have children close their eyes and visualize an event - lead them through using all their

senses. Turn to a partner and take turns telling the story of the event visualized during

the mini-lesson.

Link:

Send students to their desks to write the scene they told to their partners in their

notebooks. Try to show what you imagined; don't just tell what you saw.
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Writing time/Conferring time:

Now is the time to meet with those students who are having trouble getting started with the writing. Move around the room quickly to give each student positive encouragement about an aspect of their participation in the workshop.

Closure :

Call on volunteers to share their stories from their notebooks. Or if you have seen

something special as you went quickly around the room, you may ask individuals to share

what they did. Since this is the beginning of the school year, some students may be reluctant, and no one should be forced to share now.

Homework:

Write in your notebook. If you have not finished your class work, continue with your

story. If you finished that idea, write about something else you remember or observe at

home. Remember to show what you see or remember, not just tell about it.
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Week One

Lesson 3

Mini-Lesson: Writing Tools and Accessing Materials

TEKS 4.1 AC, 4.2 AD, 4.4 A, 4.5 EF, 4.15 ACF, 4.16 AB, 4.19 AB

Materials Needed:

· Writer’s Notebooks
(     Paper
(    Pencils/Pens

· Markers
(     Tape
(    Scissors

· Any other supplies students may need during Writers’ Workshop

Before the Lesson:

Determine the location in your classroom of all the materials for Writers’ Workshop. Consider how the students will access the materials and return them at the end of the workshop time.

Connection:

This lesson relates to the organization of your classroom and the routines and procedures you’ve established for other instructional times during the day. 

Teach:

Invite students to join you at the gathering spot. Model for the students how to properly access and use the various materials for writing during Writers’ Workshop. Have students practice the procedures you expect. These may include

· Picking up their Writer’s Notebook

· Passing out supplies

· Putting materials back in their proper location

Tell students that today you want them to write an entry in their notebook about rules in their everyday lives here at school. 

Active Involvement:

Students participate in helping establish and practice the routine for accessing materials needed for Writers’ Workshop. 

Link:

We have rules in all aspects of our lives, at school, at home, in sports activities, etc.  Discuss some commonly know rules in a favorite sport. Have students think about rules at school: in the classroom, in the cafeteria or lunch room, in the hallways, etc.
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Writing time/conferring time:

Children return to their seats to begin writing in their notebooks. Circulate around the room helping those students who may need help with their writing.

Closure :

Using a predetermined signal, gather students back together at the carpet. Review the procedures for returning all materials to their proper location.  

Homework:  Write a notebook entry about rules at home. 
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Week One

Lesson 4

Mini-Lesson: Introduce Mentor Author

TEKS 4.3 A-C, 4.4A, 4.5B, 4.20 D, 4.23A

Materials Needed:

Teacher's notebook with entry modeled after Byrd Baylor's I'm in Charge of

Celebrations, or whatever author is chosen by teacher.

Before the Lesson:

Make sure you have a notebook entry that children can recognize as being written in a similar style of the author of a book that is familiar to the class (i.e. I’m in Charge of Celebrations or other teacher selected book). 

Connection:

Refer to yesterday's lesson about the girl with her notebook making up celebrations to

write about. Share your notebook entry written to emulate the scene or situation in the book taught in yesterday's lesson.

Teach:

The teacher reads his/her notebook entry and children discuss how the writing was similar in some ways to yesterday's author. Define author’s craft- authors have their own style and do different things when writing (ex: Dr. Seuss rhyme and made-up words). Explain this is one way of writing in notebooks: Find an admired author and try to write like that person.

Active Involvement:

Discuss with partner a favorite author, or book, that could be used as a model.

Link:

Students try to find a favorite book and look at author's craft to see if there are elements that can be used as a model.

Writing time/conferring time:

Children return to their seats to try writing a model using a classroom or library book. The teacher moves around the room, asking questions about type of modeling being tried by students, or helping those students having trouble finding a book.

Closure :

The teacher has asked several students to bring their notebooks and their mentor books, and share. Students discuss how the writings are similar.

Homework:  Write in notebook an entry of choice. Bring in notebooks from past years to show as sample entries.
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Week One

Lesson 5

Mini-Lesson:  Good Writing Habits That Writers Use

TEKS 4.15 E, F, 4.16 A

Materials Needed:

· Chart Paper and Markers

Connection:

Good writers use specific writing behaviors or habits that help them write well. As teachers, we want our students to notice and emulate these behaviors so that they will become good writers also.

Teach:

Tell students that you’re starting a chart today that lists the things good writers do. It will continue to be developed and it will be a tool for the students to use daily. Use the following questions to elicit responses to record on the chart paper. See sample below.

1. What do we do every day during Writer’s Workshop?

2. Where do we write our ideas?

3. What are some ways we make our writing better?

What Good Writers Do…

Write everyday

Write a lot

Use try-its

Note: The writing habits chart will be an ongoing project that builds to creating a rubric during Week 3. The listings on the chart should reinforce the areas of writing practices, (write daily) stamina, (write a lot) and try-its (variety of entries).

Active Involvement:

· Ask students to think about the habits they think will be important for them to develop during the times they will be writing at school and at home. 

· Have students turn to a neighbor and share one idea or habit to be developed

· Students share ideas to be recorded on the chart
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Writing time/Conferring time:

Free writing in notebooks. The teacher may confer with small groups of students or individuals as appropriate.

Closure:

Read quote:

"Don't think of a notebook as 'duty' or 'work' – think of it as play. Remember

when you were little and might wander around outside just picking up whatever looked

interesting at the moment, maybe even putting it in your pocket – a shaggy grass, a twig

that looked like the letter Y. Your notebook still has room for all those things. It's neater

than a pocket because no one will have to wash it later."

Naomi Shihab Nye

from A Writer's Notebook by Ralph Fletcher

Read an entry from your Writer’s Notebook that is humorous, witty or “playful.” 

Let volunteer students read "playful" entries from their notebooks.


Homework:

Find something interesting and flat to glue into your notebook; then write about its

significance. Examples might be a leaf, a candy wrapper, a party invitation or a CD cover.

Looking Ahead: Stress three or four habits to repeat in lessons as you

teach this unit. Students will internalize these and can articulate and evaluate their own

writing habits using a rubric that will be developed in Week Three, Lessons 4 and 5. Look ahead at the sample rubric. 
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Week Two

Lesson 1

Mini-Lesson: Notebooks - Where We Get Ideas 

TEKS 4.15 A-F, 4.19 A 

Connection:

Since we'll be writing in our notebooks everyday, we'll occasionally look at ways to get

ideas for new kinds of entries.

Teach:

Where do ideas come from? How do we keep getting new things to write in our

notebooks? Read Nothing Ever Happens on 90th Street by Roni Schotter or excerpts from  Amelia’s Notebook by Marissa Moss or excerpts from Hey World, Here I Am! by  Jean Little. Another example of a journal entry to use is a “Notebook Story” by Jack Gantos (Appendix C)

Active Involvement:

Discuss with a partner how the character(s) in the book(s) got ideas for her notebook.

Begin a chart that lists different kinds of notebook entries. Record student responses.

(This will be an on-going chart, and will be added to throughout the year.)

Ideas for Notebook Entries

wonderings

questions

quotes

lists

observations

Link:

Send students to their desks to write about something they saw, or overheard, or a surprising event.

Writing time/conferring time:

Meet in conference with those students who are having trouble writing daily, either in

class or at home. You may need to meet in small groups or individually. Discuss ways for them to be more successful.

Closure:
Author's chair: Two or three volunteers may read from their notebook entries.
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Week Two

Lesson 2

Mini-Lesson: Observing in Notebook

TEKS 4.13 G, 4.13 H, 4.14 A, C, 4.15 F, 4.12 H                             

Connection:

Discuss yet another way to write in our notebooks – observing people or things.

Teach:

Read from Amelia's Notebook by Marissa Moss, beginning on the eighth and ninth page

(the pages are not numbered) where Amelia is writing about her new friends. (Make a transparency or scan on color transparency so students can see sketches and labeling.) Another source to read from is the piece entitled “Not Enough Emilys” in Hey World, Here I Am! by Jean Little. 

Active Involvement:

Think about someone you know that you could write about. Turn to a partner and tell him/her about the person.

Link:

Send students back to their desks to write. Try to write a character description, being careful not to write anything embarrassing or hurtful. Show or model a character description you’ve written in your notebook. Add to the chart “What Good Writers Do.”

What Good Writers Do…

Write everyday


Write a lot

Use Try-its

Borrow ideas from books

Uses character description

Writing time/conferring time:

Monitor and confer with students, especially those struggling with writing a character description. Use the following questions to help students move forward with their writing.

1. Is there anything unusual (especially interesting or unique) about . . . 

2. Tell me more about . . .

3. Why is this person important to you?

4. What words would you use to describe . . . (the person, the relationship)

5. When you think of this person, what words come to mind?
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Closure:
Authors Chair- select 2 or 3 students to share their try-its. The teacher models the kinds of questions or comments to make during Author’s Chair, and reinforces the focus of mini lesson. 

Appropriate responses might include the following.

· I really liked the part where you ________ (described the person or relationship)

· From what you read I was able to visualize the person you described

· I’d like to know more about . . .

· I like the way you use such descriptive language to talk about . . .

Homework:  

Write in notebooks about someone else you know.
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Week Two

Lesson 3

Mini-Lesson: Using Sensory Details

TEKS 4.3 A-C, 4.5 A,C,D.E.F, 4.9 A, 4.15 A-F, 4.20 D

Materials Needed:

· What Good Writers Do chart

· Chart Paper and Markers

Connection:

When we write we want our audience to "see" what we're writing about. One way to do

that is to write using all the five senses.

Teach:

Read Owl Moon by Jane Yolen. Have the children listen for all the five senses: sight,

sound, touch, taste, and smell. 

Add the descriptor sensory details to the chart, What Good Writers Do.

What Good Writers Do…

Write everyday

Write a lot

Use Try-its

Borrow ideas from books

Use character description

Use sensory words
Active Involvement:

Try to remember an image from the book for each of the senses. Record on the chart paper the sensory words that come up. Create a chart paper for each of the five senses. Write the sensory word at the top of each page. Generate a list of 3-4 words for each sense to list on the charts as another reference for students to use during Writing Time.

Link:

When you write today, use all your senses to help you describe something.

Writing time/conferring time:

Work with those students in small groups who may have shown limited vocabulary, and

may need help generating sensory words. Refer them to the charts created earlier.
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Closure:
Popcorn share: One at a time, everyone shares their favorite sound word or phrase. Each child shares his/her best image.

Homework:

Students may use any current independent reading materials (classroom or library books, magazines, etc.). List in their notebook, "wondrous" describing words, using all five senses.
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Week Two

Lesson 4

Mini-Lesson: Writing from Our Emotions

TEKS 4.3 B, C, 4.15 A, E, F

Materials Needed:

· Touchstone Books: Jazmin’s Notebook by Nikki Grimes, or Hey World, Here I Am! by Jean Little, or Amelia’s Notebook by Marissa Moss
· Chart Paper and Markers
Connection:

Looking at another way to write in our notebooks. 

Teach:

Read this quote and discuss:

"[Journal writing] is therapeutic. When I am upset about something, writing helps

me understand exactly how I feel. Sometimes I'll know I'm upset, but I won't be clear

until I write down exactly how I feel about the problem....Other times, the writing is

simply to blow off steam."
Richard Ammon

Sometimes we write to solve problems or release feelings. Read from Jazmin's Notebook
by Nikki Grimes, pages 74 – 77, finishing with the poem. (This passage needs to be

preread by teacher, as it is from a young adult novel.)

If teacher chooses not to read from Jazmin's Notebook, the Amelia books by Marissa

Moss or Hey World by Jean Little also show emotion in places throughout.

Add writing from emotions to the chart, What Good Writers Do.

What Good Writers Do…

Write everyday
Borrow ideas from books
Write from their emotions

Write a lot

Use character description

Use Try-its

 Use sensory words

Active Involvement:

Discuss with a partner why some people would feel better after writing about their

feelings.
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Link:

You may want to see how it feels to write from your emotions. Remember that emotions

can be happy, sad, excited as well as angry or disappointed. Write the words “sad” and “happy” at the top of two pieces of chart paper. Brainstorm with the class other words or synonyms for these two frequently overused common emotion words. Record responses on the chart papers.

Writing time/conferring time:

Confer with students focusing on writing from their emotions. Use one of your notebook entries as a model for students having difficulty with this writer’s craft.

Closure:
Author's chair: Two or three students volunteer to share notebook entries. 

Homework:

Write in notebook using any of the strategies on the chart, What Good Writers Do.
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Week Two

Lesson 5

Mini-Lesson: Poetry in our Notebooks

TEKS  4.3 A, C 4.15 F, 4.20 D
Connection:

Students will write with a mentor author, using the poem from yesterday's reading of Jazmin's Notebook by Nikki Grimes.

(If the teacher chose not to read from Jazmin's Notebook yesterday, use another poem for children to imitate. Another choice would be Hailstones and Halibut Bones by Mary O'Neil. Other parts of the lesson would have to be modified in this case.)

Teach:

Read an entry from your notebook that is a short poem written in close imitation of the poem from Jazmin's Notebook that was read yesterday. (See Appendix B.) Model at the overhead or on chart paper the process of composing a poem that imitates one of a mentor author. 

Active Involvement:

With a partner think of an image that could be used to compose a poem like Nikki Grimes' poem, i.e. bird and tree.....

Link:

Students may choose to find a short poem in one of the books in the classroom library  (or use the one from today's lesson), and try to write a close imitation.

Writing time/conferring time:

Offer to help those, in small groups, who are having trouble with the poetry.

Encourage children to add ideas to our chart of different kinds of notebook entries. Also encourage students to use the sensory words charts as references.

Closure:
The teacher may choose several students who have made a successful effort with a try-it poem to share in the Author's Chair.

Homework:

Either make up a poem, or copy a favorite poem and tell why you like it.

Ideas For Notebook Entries….

wonderings
lists


poems

questions
observations

quotes

sketches
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Week Three

Lesson 1

Mini-Lesson: Getting Help During the Writers' Workshop

                               TEKS 4.1 A,4.15 A, 4.17 C, 4.19 A

Connection:

All writers need help at one time or another. Often you may be conferencing with an individual or small group of students when others need assistance. To encourage independence while writing, you need to discuss and agree on the procedures for seeking help during Writer’s Workshop. 

Materials Needed:

· Chart Paper and Markers

Teach:

Remind students that during Writing Time you will not always be available to talk with them immediately when they get stuck or need help. Ask the class how some of them have solved this problem of getting help when you’re busy. Begin to record their responses on a chart entitled, “Getting Help During Writers’ Workshop.” Some suggestions are:
· Use resource materials (dictionaries and thesauruses)

· Ask a friend

· Use print from environment / word wall 

· Use the charts we’ve created as tools

· For spelling:

Sound it out

Write the smaller word I can hear from the word

Active Involvement:

Talk with your partner about how you will be able to help yourself during Writer’s Workshop when you are having difficulty.

Link:

Remember that there are many ways to help yourself. If you get stuck, refer to our chart.

Writing time/Conferring time:

Free writing in notebooks. Today would be a good day to look for another mentor author  to help you with your writing. Or use the same mentor author as a model for a different way to write. The teacher confers one-on-one, or in small groups.

Closure:

Is our "Getting Help" chart adequate? Did we have any problems not addressed by our

chart? Do we need to add anything else?

Homework:

Free writing in notebook.
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Week Three

Lesson 2

Mini-Lesson: Student-Initiated Conferences 

                                      TEKS 4.1 A, 4.2A & D, 4.15 A,C,D &E

Connection:

All writing conferences do not have to be initiated by the teacher. Students know when they’re ready for a conference that only you as the teacher can provide, so there should be procedures established for signing up for a student conference with the teacher.

Materials Needed:

· Supplies such as a special sheet of paper on a clipboard, dry erase board, special section of the chalkboard, etc.

· Special pen, marker, chalk, etc. 

Teach:

Explain the routine or procedures you want students to follow for signing up for teacher conferences. e.g., placing their names, date, time on a special sheet of paper on a clipboard, or a dry erase board, or the chalkboard. Tell students that there should be no more than two student names on the sign-up chart and that you will get to them in the order in which they sign up.

Active Involvement:

Have students reflect (think about) their writing from the day before or the writing they did for homework. If they feel that they are in need of a conference ask them to raise their hand.

Link:

Send students off to write in their notebooks (free writing). Ask those students who feel the need for a conference to stay back. Have students sign up for a conference.Ghhh

Writing time/Conferring time:

Free writing in notebooks. The teacher work with those students who signed up for student initiated conferences.

Closure:

Author's Chair: Two or three students who volunteer to read from their notebooks.

Homework:

Write in notebooks. Try to find a different kind of entry to write.
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Week Three

Lesson 3

Mini-Lesson: Writing Process Steps and Writing Folders

TEKS 4.19 A-I

Materials Needed:

· Chart Paper and Markers

· Individual writing folders


Before the Lesson:

Determine where the Writing Folders will be kept in your classroom and how they will be accessed and distributed. Make this the responsibility of the class to pass out and collect materials at the end of Writers’ Workshop.

Create a chart with space between each step of the writing process, something like:



The Writing Process


Write lots of different Notebook entries


Plan (Select a Seed Idea, Nurture the Seed Idea)


Draft


Revise


Edit


Publish

Connection:

This lesson relates to the steps in the Writing Process and maintaining writing folders. Explain to the students that they have been studying the life of a writer and that writers take their notebook ideas and bring them through what’s called the “writing process.”
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Teach:

Explain to students that be the end of this unit of study they will be working through this process and will publish a piece of writing that will be shared with others. Each step will be taught as you go along.

Tell the students that when it is time to begin drafting a piece of writing for publication, their work will be stored in an individual Writing Folder. Review your procedures for location, accessing and returning the Folders to their proper place. 

Active Involvement:

Students will help write brief descriptors for each of the steps in the writing process. 

Writing time/conferring time:

Children may freewrite in their notebooks. Circulate around the room helping those students who may need help with their writing.

Closure :

Using a predetermined signal, gather students back together at the carpet. Review the procedures for returning all materials to their proper location and the steps in the Writing Process. 

Homework:  Write in your Writer’s Notebook.
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Week Three

Lessons 4 and 5

Mini-lesson: Making a Rubric

 “Habits of Good Writers”

TEKS 4.15 A, 4.19 A, 4.20 A, C & E
Rubric lessons do not follow the usual writer’s workshop time frame. Often it will take

the entire time to elicit the evaluations for each attribute. It will more than likely take two days to complete the rubric.

Materials Needed:

Chart Paper and markers

Attribute Chart on Good Writing Habits

Before the Lesson:

Set up the chart with the appropriate number of headings and boxes.

Teach:

Explain the rubric we’re developing. We have written every day; we have

stressed writing lots of different kinds of entries in our notebooks; we have practiced 

writing with stamina (a lot). 

Using the attribute chart about Good Writing Habits, decide what meets the standard. (If the chart is done carefully, the chart is the standard, #4.) The next easiest for children to determine is the lowest ranking (those who do not meet most of the standards, #1) Being specific with the middle two rankings is difficult, and we usually come to a consensus, without everyone necessarily agreeing. But a majority of the children should agree.

Active Involvement:

Students share their opinions and examples for developing the rubric. Once completed, students will use the rubric to self-evaluate their writing habits.
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Sample Rubric for

Thinking of  Ourselves as Good Writers

	
	4 (meets the

standard)
	3 (almost

there)
	2 (making

progress)
	1 (working

toward the

standard)

	writes daily in

notebook
	write every day,

including

homework


	
	
	a lot of missing

entries

	try lots of

different kinds

of entries
	attempts all the

different kinds of try- its the teacher has suggested in

mini-lessons
	
	
	not much

variety of

entries in

notebook

	writes a lot
	writes at least one page each day in notebook


	
	
	many entries in

notebook with

only a few lines

of writing
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Week Four

Lesson 1

Mini-Lesson: Show, Don't Tell

TEKS 4.15 C, 4.18 D, 4.19 C & E, 4.20 C & E 

Connection:

Remind students of "showing, not telling" language. The best way to do this is to use vivid descriptive words .... ("'Cracking Open' General Words" is how Ralph Fletcher describes it in his book Craft Lessons.)

Materials Needed:

· Overhead Projector

· Transparency of Appendix A – Jackrabbit

Teach:

Display the Jackrabbit passage (Appendix A) on the overhead projector and read it aloud. Tell students  to listen for general words.

The teacher may read a description of a bat waking up and flying into the night from

Bat Loves the Night by Nicola Davies (Appendix D) as another example of “showing not telling” language use.

Active Involvement:

Students find the general words in the passage, and try to give more descriptive vocabulary for the words that are too general.

Link:
Send students to their desks to reread past notebook entries. Have them choose a passage to rewrite using vivid and descriptive language.

Add "show, don't tell" to our chart: Thinking of Ourselves as Writers 

What Good Writers Do…

Write everyday
Borrow ideas from books
Write from their emotions

Write a lot

Use character description

Use Try-its

 Use sensory words
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Writing time/conferring time:

Students rewrite a small scene from a previous notebook entry, practicing "showing, not

telling" language use. Work with students having problems finding entries to rewrite. This can be done individually or in small groups. Choose 2 – 3 students to read their descriptions later in author's chair.

Closure :

Students with descriptive passages chosen by the teacher read in Author's Chair.

Have this quote by Mark Twain on tag board to discuss and later to post in room:

"Don't say the old lady screamed – bring her on and let her scream."

Homework:

Write in notebook. Pay special attention to word choice.
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Week Four

Lesson 2

Mini-Lesson: Word Choice

TEKS 4.15 C, 4.18 D, 4.19 C

Connection:

This is a part of a continuing group of lessons on word choice. Writers love words, and

search for the best word in each piece of writing. Chapter 8 of Wondrous Words by Katie Wood Ray gives pertinent information on the importance of word choice.

Teach:

Read the first five written pages from If You Were a Writer by Joan Lowery Nixon.

These pages discuss a writer's love of words, and the importance of showing not telling language use.

Active Involvement:

With partner discover some favorite words.

Link:

On tag board (for posting in room) have the following quote from Jonathan London and

discuss with students:

"I try to choose the best words – words that are fun to say, like 'yikes!' or

'fiddlesticks!' I write musically, listening to the sounds and rhythms of what I write. I

read my stories out loud to hear how they sound."

from Tell Me a Story by Jonathan London

Send students to seats to write in notebooks. Use specific words; avoid general words.

Use favorite "wondrous" words.

Writing time/conferring time:

Meet with students who are finding lots of descriptive language. Ask them for strategies

they use. If articulate reasons are discovered, ask if they would share their techniques

during closing time.

Closure:

Have successful students share what they do when they are finding descriptive words that

show the scene.

Make sure word choice goes on the chart of "Thinking of Ourselves as Writers".

Homework:

Pass out 5x8 cards and have students write two favorite "wondrous" words. Write with a

dark marker, and put an artistic border around the word (one word per card). To be put

into a vocabulary quilt during art time.
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Week Four

Lesson 3

Mini-Lesson: A Period in Time

TEKS 4.2 A, 4.3 B, 4.15 C

Connection:

Today we’re working on a specific period of time to write about. 

Materials Needed:

Touchstone Books that tell the story of a particular point in time.

Teach:

Read The Way To Start a Day by Byrd Baylor. How is this book structured? What

period of time was used to organize this book?

Read Birthday Presents by Cynthia Rylant. How is this book structured? What period of

time was used to organize this book?

Active Involvement:

Have students pair up and discuss periods of time they could write about.

Link:

Try- it. Choose a period of time and write a short descriptive passage about that time.

Writing time/conferring time:

Confer with those having problems, or any who haven't conferred with teacher recently.

Could just be "How's it going?" with a short discussion.

Closure :

Make sure this craft of time focus is on the chart "What Good Writers Do".

Author's Chair: Two or three students who volunteer to read a notebook entry.

What Good Writers Do . . .

Write everyday
Borrow ideas from books
Write from their emotions

Write a lot

Use character description
Show, don’t tell

Use Try-its

Use sensory words

Choose descriptive words

Focus on a particular point in time

Homework:

Free writing in notebook.
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Week Four

Lesson 4

Mini-Lesson: Narrowing a Time Focus

TEKS 4.15 E & F, 4.19 A

Connection:

Yesterday the writing lesson was on looking at a period in time. Today, the emphasis is on narrowing the focus of  a particular time frame. The goal is to help students write descriptively about a more narrow moment in time.

Materials Needed:

Chart Paper and Markers

Teach:

Write the word “moment” in the center of the chart paper. Lead students in a brainstorming activity so that you’re writing descriptive words or phrases to depict a moment in time.

Remind the students about the books read yesterday that told the story of a particular period of time, like a day, or in the morning. Ask them to recall either from the books read yesterday or from their personal lives, a singular “moment,” and how to describe that time. Model this process with a “think aloud” strategy. Have the students close their eyes to visualize as you describe your moment in time. Remind students that you’re using all the senses and sensory words to describe this moment. You’re trying to create a picture in the reader’s mind that helps put them there with you at that particular time and place. Use the analogy of this as a snapshot, or picture, or “Kodak moment” in time to convey the concept of narrowing the focus of what you’re writing about.

Writing time/Conferring time:

Have students choose a moment from the chart or a personal moment and write a memory about it. The teacher can confer with students one-on-one and in small groups. Pay attention to any student- initiated conferences.

Closure:

Can we add more moments to our chart? Who chose a new one? Or thought of a new

one?

Homework:

Ask parents to tell about a moment when you were very young. Then write that moment.

If your parents are too busy tonight, free write in notebook. But keep trying to get your parents, older siblings or other family member to tell you about a moment in your younger life.
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Week Four

   Lesson 5

Mini-Lesson: What To Do at the End of a Writing Project and Status of the Class

TEKS: 4.19 A-I

Connection:

You and the students need to have an understanding of where they are in the writing process which relates to the record keeping involved in Status of the Class. Students need to know too that when they have completed a notebook entry, there are many options to keep working during Writers’ Workshop and that they aren’t “done.”

Materials Needed:

· Chart Paper and Markers

· Supplies for Status of the Class: (Chart with steps of the Writing Process written out either on paper or on the chalkboard, students’ names printed on clothespins, labels or magnets.)

Teach:

For Status of the Class: Explain to the students that the way they and you will keep track of where they are daily in their writing process is with a chart called Status of the Class. Show the students how to place the item (clothespin, magnet, etc.) with their name on it in the appropriate step in the writing process. For example, if they have written a draft piece and are ready to revise it, their name would go beside “Revise” in the chart. Have each student place his/her name on the chart that indicates what they are currently doing in terms of the writing process.

What to do at the end of a writing project:

Tell students that you noticed some of them who seemed to finish writing an entry in their notebooks and then felt like they were done. Remind the students about the concept of stamina and writing a lot to build their fluency. Explain that writing time is not over until closing time or sharing time together 

Active Involvement:

Have students turn and talk with a partner about the kinds of things they can do when they finish writing entries in their notebooks. 
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Create a chart with class responses that might look like this.



What to do when you think you’re done

1. Reread your notebook entry to yourself or a partner

2. Reread past entries in your notebook

3. Share your writing with a partner who is finished

4. Add on to your entry

5. Start a new type of entry

6. Read a book or mentor author and try to write like him/her

Refer to the Good Writing Habits Rubric and talk about which habits these kinds of responses are referring to, such as writing practices, stamina and variety of notebook entries. 

Writing time/conferring time:

The students will continue to write in their notebooks. Some may be working on their moment in time piece, others may be writing new entries or others using ideas on the chart such as rereading past entries. 

Conduct conferences with students about their writing. Use the following questions in conferences.

1. Tell me about your writing.

2. What else can you tell me about . . .

3. How’s your writing going?

4. Have you ______? (refer to chart listings for things to do when finished)

5. What could you add to or take away from this piece? (to clarify, to make it more interesting, etc.)

6. What is most important in this entry?

Closure:

Gather the students back together at the gathering spot and have volunteers share what they did when they finished writing a notebook entry today.
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Week Five
Lessons 1 and 2

Mini-lesson: Making a Rubric

“What Good Writers Do”

TEKS 4.19 A, 4.20 A & C

Rubric lessons do not follow the usual writer’s workshop time frame. Often it will take

the entire time to elicit the ratings for each attribute and more than likely will take two days to complete.

Materials Needed:

Chart Paper and pens

Chart of What Good Writers Do

Before the Lesson:

Set up the chart with the appropriate number of headings and boxes.

Explain the rubric we’re developing. Using the chart about What Good Writers Do,

choose the entries on Sensory Details, Word Choice, Showing, not Telling and A Moment in Time. The mini- lessons addressed these craft most frequently. The wording on your charts will differ since the words come from the children, but these three issues should be easily identifiable. As sample rubric is shown below.

When doing it in class, if the chart is done carefully, the chart is the standard. Thus,

making the level 4 (meeting the standard) the easiest for the children to develop. The

next easiest for children to determine is the lowest ranking (those who do not meet any of

the standards.) Being specific with the middle two rankings is difficult, and we usually

come to a consensus, without everyone necessarily agreeing. But a majority of the

children agree.

	
	4 (meets the

standard)
	3 (almost

there)
	2 (making

progress

toward the

standard)
	1 (working

toward the

standard)



	sensory

details
	
	
	
	

	word choice
	
	
	
	

	show, don't

tell
	
	
	
	

	time focus
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Week Five

Lesson 3

Mini-Lesson: Choosing and Nurturing a Seed

 TEKS: 4.19 A, B; 4.20 E

Connection:

Identify the notebook as a source for ideas to write about. Refer to entries as

"seeds". Students will choose and begin to nurture a seed.

Teach:

Discuss the idea of a seed (how a plant seed is like a writing seed). We will find a seed in

our notebook and grow it into an important piece of writing.

The teacher models with his/her own notebook, how to go through a notebook looking for possible seeds. Using a Post-It, mark the seed that could become a draft. Move the Post-It to another page if a better seed presents itself. Model out loud how the final seed was chosen. It must be meaningful, and one must be able to write a lot about it over a period of several weeks.

Using the entry chosen, students will write everything they can think of relating to that seed.

Active Involvement:

· Given a Post-it, students reread entries in writers’ notebook looking for a seed.

· Students will then write their seed idea on the top of a new notebook page.

Writing time/conferring time:  

Students will write everything they can think of that goes with their seed idea.
If teacher notices any students having trouble, or claiming to be through,

confer with that/those student(s). One of the criteria for choosing a seed was that it could

grow and expand; at least a week's worth of writing. It is possible the teacher will have to

help students choose an appropriate seed..

Closure :

Sharing: How did you go about choosing your seed? Did anyone have trouble choosing a seed or writing for the entire time? What did you do to keep

yourself writing?

Homework:

Finish writing everything you can think of about your seed. Place piece in Works in Progress Folder. 
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Week Five

Lesson 4

Mini-Lesson: Nurturing a Seed #2 

TEKS: 4.19 A, B

Connection:

Yesterday we wrote everything we could think of about our seed. Today we will find

another way to nurture our seed.

Materials Needed:

Chart Paper and Markers

Teach:

We have been working hard to find just the right words to make our writing more

interesting, and to show the reader and not just tell. Today we're going to make lists.

Lists of words that could go with our seed will be recorded on a chart paper for reference in the classroom. 

Create a chart of the words students suggest for nurturing their seed idea.

Active Involvement:

Have students think of one word to get them started. Say it out loud. Everyone will hear

a large selection of words that may help them.

Link:

Go back to your seats and begin listing words that are important for your seed. You may

use books, dictionaries, or thesauri to help you.

Writing time/conferring time:

If there are students who do not know how to use a thesaurus, meet with them in small

groups to show them how to use one.

Closure:
Use a colored marker and ring your best word; share it with the class.

Homework:

Add to list of descriptive words from this morning.
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Week Five

Lesson 5

Mini-Lesson: Nurturing a Seed #3

 TEKS: 4.19 A, B

Connection:

This is our last day to nurture our seed; once in class and once at home.

Teach:

Review discussions about time focus. Before we begin our drafts, we need to narrow our

time focus. Think about your seed, and make a list of all the small stories you could tell

about that seed. Review everything you have written in your notebook to remind you of

all the ideas you may have.

Active Involvement:

Ask for volunteers to give examples of more than one story they could tell from their

seed. The teacher should be prepared to model, if necessary.

Link:

Go back to your desk and look for stories. You may meet with a partner after you get a list and see if there are any more ideas for stories.

Writing time/conferring time:

During writing time, the teacher meets with small groups who need help in slicing their seed into manageable pieces of time.

Closure:
Revisit Amelia's Notebook by Marissa Moss. Turn to the "Nose Page". (The book does

not have numbered pages.) Notice how Amelia drew diagrams and labeled them? (Since

the pictures are rather small, an overhead transparency of this page works well for

showing this page to a large class.)

Sometimes drawing a sketch and labeling it can stretch our vocabulary and our memory,

and make us see things about our seed we didn't know or had forgotten about. Another

way to nurture a seed is to sketch and label.

Homework:

Sketch and label your seed idea.
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Week Six

Lesson 1

Mini-Lesson: How To Self-Conference

 TEKS: 4.19 C, D; 4.20 C

Connection:

Good writers critically analyze their own writing. They ask themselves questions in order to make their writing better. Self-conferencing also helps students independently prepare for sharing their work with a partner or a response group.

Materials Needed:

Chart Paper and Markers

Teach:

The teacher uses his/her own writing to model as a “think aloud” the questions to ask during a self-conference. 

1. What have I written so far?

2. What am I trying to say?

3. Have I stayed on the topic?

4. What should I keep and elaborate on?

5. What needs to be changed, added or taken out?

6. How does what I’ve written sound?

7. What is another way to say ______?

8. What will the reader think when he/she reads this?

9. What title would I give this piece?

10. What do I need to do next?

Active Involvement:

Elicit additional questions from the students that might be used to self-conference. List these and the above questions on a chart to be used as a reference in the classroom.

Writing time/conferring time:

The students will work on their draft. The teacher will confer with those needing help,

especially those with too broad a topic.

Closure:

If you tried a self-conference, which question was the most help?
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Week Six

Lesson 2
Mini-Lesson: Response Groups  

TEKS: 4.19C, D; 4.20 B, C, E

Connection:

The purpose of a response group is for students to get revision help from peers.

Materials Needed:

Chart Paper and Markers

Writing Process Chart

Teach:

Review the chart with the steps listed in the writing process. Explain to students what active listening and giving feedback means. Using an example from your own writing, model making revisions to your writing. Ask students for feedback on suggestions they would make to you. Tell students that they have had a chance to revise their own writing; now it is time to work with a partner to help improve their writing.

Lead a discussion on establishing procedures for revising your work with a partner. Record the procedures on chart paper. See sample procedures below.



Partner Response Group Procedures


Go quietly to the designated area in the classroom 


Decide who will read their writing first


Use whisper voices to read


Actively listen to the reader


Ask questions or make comments such as:



I would like to know more about . . .



I’m not sure what you meant when you said ____



Is there more you could say about . . .



What do you want to do next with your writing?

Active Involvement:

In small groups, and using their chosen seed, students will practice a response group.

Writing time/conferring time:

As students receive feedback, they record comments or ideas on a post-it note. The teacher monitors groups to assure that students are making revision comments.

Closure:

Students reflect on how the procedure of response groups helps them to become better writers.
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Week Six

Lesson 3

Mini-Lesson: What Revision Means 

TEKS: 4.19 C, D, H; 4.20 B, C

Connection:

Often authors use their peers to help get another person’s perspective on their writing, just as students did in response group. The feedback collected in the previous lesson will now be used to revise their piece.

Teach:

The teacher will place a piece of his/her own writing on the overhead. Read the piece aloud and ask students to give you suggestions for revising. Demonstrate how writing between the lines or out in the margins should do it. 

Active Involvement:

With student input, create a chart similar to the one below as a tool for students to use when revising their own work.



When we revise . . .


We add or remove information


We move things around


We reread our piece


We clear up confusing parts

Writing time/conferring time:

The students will work on their drafts. Teacher will confer with those needing help,

especially those with too large a topic.

Closure:

Popcorn share: Everyone shares the first sentence in their piece.

Homework:

Remember your drafts are due in two days. If you got behind in your writing you may

need to do some of the work at home. Let the teacher know if your work is going home

so it can be copied, in case of disaster.


[image: image43.png]


The El Paso Collaborative for Academic Excellence Copyright © 2002

Week Six

Lesson 4

Mini-Lesson: Editing Strategies

TEKS: 4.16B, 4.17B-C, 4.18A-H, 4.19E, I                         

Connection: 

Now that students have made revisions they are ready to edit their work in preparation for publication.

Teach:

Explain to students the difference between revision and editing. Review the spelling, grammar and usage skills you expect the students to look for when editing their writing. Create a chart of editing strategies similar to the one below.




What To Do When We Edit



Reread our writing



Check punctuation



Check spelling



Check capital letters



Don’t erase – show changes

Add other strategies to the chart that will support the editing process, such as:

· referring to the Word Wall for the conventional spelling of a particular word

· using resources tools

· peer editing

· checking grammar/usage

Writing time/conferring time:

The students will work on their draft. The teacher or partners will confer with those needing help.

Closure:

Discussion: Who edited today? What strategy did you use to advance you to publication? How did it help?

Homework:

If you need more time to edit, take your work home and work on it.
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Week Six

Lesson 5

Mini-Lesson: Publishing 

TEKS: 4.19 F,G, 4.20 D, 4.25 A

Connection:

Now that students have made their revisions and have edited their writing, they are ready for publication.


Teach:

The students will begin the final copy of their draft.  Students will give their thoughts on what a final copy should look like. Depending on their mode of publication (computer or hand-written), chart ideas such as:

· format, using published examples as models

· neat penmanship

· reference to rubric

· appropriate font, size, spacing

· embedding illustrations to complement and extend meaning

Writing time/conferring time:

The students will type or recopy their final draft once they are confident that their draft has successfully met the criteria on their rubric. Teacher will confer with those needing help.

Closure:

· Discuss: Any concerns or questions?

· Remind students that their pieces must be finished by the Publishing Celebration date. 
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Appendix A

Jackrabbit

From birth jackrabbits know how to run

and stop and hide in the shadows. They

have long ears so they can hear every

sound in the desert. They watch out for

coyotes, and then run away very fast.

Sometimes they jump high to see how

close the coyote is. They disappear into

their secret jackrabbit homes.
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Appendix B

Brenda is a pesky bird

her sharp beak

peck, peck, pecks away at me

but I'm a tree

a tall and sturdy thing

that she can mark

but never topple

from Jazmin's Notebook by Nikki Grimes

Close imitation of above poem, based on stories my students had heard

about the little feral kitten I adopted.

Michael is a wild lion

his sharp teeth

bite, bite, biting away at me

but I'm a rhinoceros

a large and tough-skinned beast

that he can shred

but never defeat
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Appendix C

Notebook story by Jack Gantos

from Speaking of Journals by Paula W. Graham

Once I was on the Amazon, actually the Rio Negro – the Amazon is

actually made up of lots of rivers – and I was where the Rio Negro meets up with the Rio Solomon on the west side of Manaus. I was in a dugout canoe by myself out there paddling around. I always would keep my camera and my journal and important things in a zip-lock bag. God forbid, if I would tip over, it would float. The reason I tipped over is because a giant spider monkey jumps in my canoe and he's coming at me and I don't know what to do. Is this like man meets beast or is this the peaceable kingdom or is this like Darwin and this thing is going to take a bite out of me?

The other thing about the Rio Negro is that it is filled with

piranhas. The piranhas aren't going to bother you, said my

handbook, unless you're already bleeding. Of course, you're never

sure of this rather odd information. It could have been a Brazilian

old wives' tale, but I didn't want to test it out. Still, the monkey

advanced, the canoe rocks and we tip. When I surface I'm thinking

I've got a monkey guarding the upside-down canoe, I've got

piranhas under me, and I've got my diary in a zip-lock bag floating

down the Amazon. What do I do first? Definitely get the diary."
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Appendix D

from Bat Loves the Night
by Nicola Davies

Bat is waking,

upside down as usual,

hanging by her toenails.

Her beady eyes open.

Her pixie ears twitch.

She shakes her

thistledown fur.

She unfurls her wings,

made of skin so fine the fingerbones

inside show through.

Now she unhooks her toes

and drops into black space.

With a sound like a tiny umbrella

opening, she flaps her wings.

Bat is flying.

OUT!

Out under the broken tile

into the nighttime garden.
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Appendix E

Resources to teach "Living the Writer's Life"

Baylor, Byrd. I'm in Charge of Celebrations. New York, NY: Charles Scribner's Sons,

1986

_______________. The Way To Start a Day. New York, NY: Charles Scribner's Sons,

1977

Baylor, Byrd and Parnell, Peter. Desert Voices. New York, NY: Simon & Schuster,

1981

_______________. The Other Way To Listen. New York, NY: Simon & Schuster,

1997

Bolling, Lori and Fitzgerald, Susan and Morizawa, Grace and Woodworth, Elizabeth.

Mini-Lessons: Establishing the Writers Workshop. Washington, D.C.: National

Center on Education, Field Trial Edition

Davies, Nicola. Bat Loves the Night. Cambridge, Massachusetts: Candlewick Press,

2001

Fletcher, Ralph. A Writer's Notebook: Unlocking the Writer Within You. New York,

NY: Avon Books, 1996

Fletcher, Ralph and Portalupi, Joanne. Craft Lessons. York, Maine: Stenhouse

Publishers, 1998

Graham, Paula. Speaking of Journals. Honesdale, Pennsylvania: Boyds Mills Press,

1999

Grimes, Nikki. Jazmin's Notebook. New York, NY: Puffin Books, 1998

Hindley, Joanne. In the Company of Children. York Maine: Stenhouse Publishers, 1996

Little, Jean. Hey World, Here I Am! Toronto, Canada: Kids Can Press!, 1986

London, Jonathan. Tell Me a Story. Katonah, New York: Richard C. Owen Publishers,

Inc., 1998

Moss, Marissa. Amelia's Notebook. New York, NY: Scholastic, 1997

Murray, Donald M. Shoptalk: Learning To Write with Writers. Portsmouth, NH:

Boynton/Cook Publishers, 1990
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Nixon, Joan Lowery. If You Were a Writer. New York, NY: Simon & Schuster, 1995

O'Neil, Mary. Hailstones and Halibut Bones. New York, NY: Doubleday, 1990

Rylant, Cynthia. Birthday Presents. New York, NY: Orchard, 1987

Schotter, Roni. Nothing Ever Happens on 90th Street. New York, NY: Orchard Books,

1999

Stevenson, James. The Pattaconk Brook. New York, NY: Greenwillow Books, 1993

Yolen, Jane. Owl Moon. New York, NY: Putnam Publishing Group, 1987
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