Living the Writerly Life - Kindergarten                
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     Lesson Plans for Study One-Kindergarten

Living the Writerly Life

Notes to consider: In implementing this unit effectively it is crucial that the teacher read the entire unit before beginning the instruction. The lessons build upon themselves to create a scaffolding of understanding and support for the students. Many lessons require advance preparation.

Background Information

This unit has been designed to focus on what writers do. Its intent is to help students  learn what writers do and see themselves as writers. Lucy Calkins says, “They will learn

to write by writing and by living the sense of ‘I am one who writes.’ ” Students will learn

rituals and routines for daily writing workshop and how to record their stories, and

noticings. Students will be encouraged to emulate the actions and behaviors of writers.

Teaching Objectives:

To have students develop:

The habits of writers

An eye and ear for writing craft

Ways to use paper, pencil, and crayons to convey meaning

Ways of working productively, resourcefully, and independently in a

        workshop structure

Ways to evaluate their writing and themselves as writers

Reasons for the focus on the Writerly Life:

It allows students to learn about the habits of writers.

It allows students to write daily using whatever means at hand to communicate and

make meaning such as drawings, letter strings, scribbles, and phonetic spelling.

It allows students to develop the sense that they have stories and/or noticings to tell

and to share them with each other.

It allows students to evaluate their habits as writers

It allows students to evaluate their work using a picture rubric based on noticings they

recorded from picture books and each other’s personal stories.
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The Structure of Writer’s Workshop

Mini-Lesson – This is direct teaching to the whole class on a specific topic that usually lasts from ten to fifteen minutes.
Connection - Connecting to previous lessons, touchstone texts, and/or prior knowledge.

Active Involvement- At the end of the mini-lesson students are given the opportunity to try-out the lesson either through partner sharing, writing in their notebook or whole group discussion.

Link – Before you send students off to write, encourage them to use the concepts learned in the mini-lesson during their independent writing time. 

Writing time – Students write independently while the teacher is meeting or conferring with students. This writing time should be a minimum of 40 minutes.

Conferring – The teacher has the option of meeting with students individually or with small groups depending on the needs of the class. Keep in mind that when conferring with students you are coaching the writer and not the writing. The purpose of a conference is to develop students as writers. It is not to develop a perfect piece of writing every time. A guiding question could be, “What can I teach this child (one or two strategies) that he or she will be able to use in other pieces of writing as well as the one he or she is currently working on?”

Response Groups – Students can be working with three of four students or with a partner. The purpose of response groups is for students to help each other develop a well-written piece. Response groups are taking place during the independent writing time.

Closure – At the end of the writing time, students meet at the gathering spot to share their writing or some of the strategies that they used. Before students share, reinforce the concept presented during the mini-lesson. This can take the form of: 

Popcorn Share- One at a time all students share a sentence or section of their piece of writing. 

Author’s Chair – The author sits in a chair designated for sharing and reads his or her writing or a section of it.  The author may select two to four students who wish to respond to the writing. 

Partner Share- Students share with the person sitting next to them. Again students can share entire piece of a section of the writing.
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Lesson Sequence:

Each week will have focus goals as well as mini-lessons.

Week One
 Getting Started

Lesson One - Establishing Daily Rituals and Routines

Lesson Two - Retelling a Story Orally - Listening

Lesson Three - The Tools We Use To Write A Story

Lesson Four - Picture and Story Match 

Lesson Five (Optional) – Picture and Story Match

Week Two
Establishing Procedures

Lesson One - Adding Details To The Picture 

Lesson Two - Author’s Chair
Lesson Three - Coming To The Gathering Area

Lesson Four - Establishing the Quiet Zone
Week Three
Telling Our Stories
Lesson One – Partner Responses 

Lesson Two - Things to Write About

Lesson Three - Sustaining Writing During Independent Work Time

Lesson Four – Charting the Routine for Partner Responses

Lesson Five – Adding More Details to the Picture by Asking Questions

Week Four
Illustration Standards
Lesson One - What Do I Do When The Teacher Is Busy?

Lesson Two - Developing An Illustration Rubric 

Lesson Three – Continuing to Develop an Illustration Rubric

Lesson Four - Applying The Illustration Rubric to a Piece of Writing

Week Five
Getting Ready to Publish

Lesson One – What Good Writers Do

Lesson Two – Using the Word Wall

Lesson Three – Selecting a Piece to Publish

Lesson Four - Leaving Spaces Between Words

Lesson Five (Optional) – How to Use Our Notebook 

Week Six
Celebrating Our Writing
Lesson One – Developing a “Good Writing” Rubric

Lesson Two – Continue Developing “Good Writing” Rubric

Lesson Three – Formal Publishing of a Piece 

Lesson Four – Celebration of Our Writing

NOTE: Although the weekly mini-lessons are listed in a daily order, each mini-lesson may require more than one day to adequately complete with a class. It may result in a unit that lasts longer than six weeks to cover all of the mini-lessons.
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Establishing Daily Rituals and Routines

Week One

Lesson 1

Mini-lesson Goal: Establish the routine of coming together for the beginning of

writer’s workshop at the gathering area and introduce a touchstone text.

TEKS – K.1 ABCDE, K.3 ABC, K.4 AB

Rationale:

For the students to be successful and to maximize the instructional potential,

specific procedures for all routines for the workshop process must be carefully

taught, practiced, and reinforced.
Materials Needed:

· A large enough area for the whole class to meet together such as a carpeted area                        that can hold all of the students sitting closely together.

· Digital or Polaroid camera and film

· Touchstone Book  (See Appendix for guidelines on selecting a Touchstone Text)

· Books by Eric Carle

· Books by Tomie de Paola

· Books by Ezra Jack Keats

· Books by Kevin Henkes

· Books by Mercer Mayer

· Books by Mem Fox

Mini-lesson

Connection:

Say, “At this time every day, I will ask you to join me in the gathering area for about 10

minutes. During this time I will teach you to be a better writer. ” 

This is the time for mini-lesson instruction. There are three types of mini-lessons: procedural, skills and strategies, and crafting.

Teach:

Explain to students the procedures for coming together at the gathering area. Discuss the expected behaviors from the students as well as the need for gathering at this time. Some behaviors could include:

· Walk quietly to our places on the carpet/rug 

· Sit with legs crossed and hands in our laps

· Always look at the speaker

· Listen and help the teacher with the lesson (“We listen with our eyes, ears and  our hearts.”)

· Walk quietly to pick up writing folders as our group is excused

· Handle all materials with care and return them to the correct place

Explain to the students how the workshop is divided into three main parts - mini-lesson,  writing time and sharing.


[image: image10.png]


The El Paso Collaborative for Academic Excellence Copyright © 2002

Active involvement:

Digital/Polaroid snapshots might be taken of the children “acting out” each

behavior discussed and practiced during the mini-lesson. Display them in the gathering area as a reminder for the students. These pictures will be used in a later lesson that charts the exact behaviors after the students have been given an opportunity to practice them. You might want to create a chart to display the pictures with the actions written out beside each one as a link to later lessons on matching words to pictures.

Link:

For the rest of the week remind the students how to come to the gathering area.

Read the touchstone text to the students for enjoyment of the story. Lead a brief discussion about the story. 
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     Retelling a Story Orally - Listening

Week One


          
Lesson 2

Mini-lesson Goal: Students will retell a personal experience through a sequence of events. 

TEKS – K.1 ABCDE, K.2 AB, K.3 ABCE, K.4 BD, K.15 CE

Rationale:

To write well, students need to identify with topics that are closest to them such as family, pets, friends, school and major events (holidays, birthdays, graduations, weddings, quinceneras). Oral retelling is the first step toward writing a story. Listening must be taught as a valuable tool for helping the writer. 

Materials:

· Touchstone Text introduced in previous lesson

· Chart tablet and markers

Before the Lesson:

Students need to have been read a touchstone text. 

Something to consider: It may be helpful for the students if the touchstone text relates to the personal story the teacher is sharing with the class. For example, if the teacher’s story deals with pets then the touchstone text should also relate to pets.
Mini-Lesson

Connection:

Everyone has a story to tell and everyone is interested in the stories we tell. 

Teach:

· Picture walk through the touchstone text with the class. Briefly review the story with the class. 

· Tell the class a personal story about a connection the teacher has made with the touchstone text. This is known as a text-to-self connection. Keep the personal story short and simple.

· Demonstrate how to sit facing a partner knee to knee and share a story.

Active Involvement:

Have the students turn to a partner (a student sitting next to them) and tell a story about the same topic. For example, how did you get your pet?

Link:
The students are to draw something from the story they told to their partner on the carpet.
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Writing Time/Conferring Time:

In the beginning, writing time for kindergarten starts off at about 15-20 minutes. A

timer or soft music may be used to indicate the start and ending time for writing.

At this time the teacher circulates around the room-encouraging students to draw their story.

S/he may also do what is called “knee conferences”. S/he bends down on one knee

and has a conversation with the student about his/her writing. Some sample questions

to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Closure:

· Bring a close to writing time. Some students may not have finished their work but they can complete it at a later time.

· Gather students on the rug again using a signal. (It can be the signal you use for cleanup during other times of the day.)

· Remind students how to sit facing a partner knee-to-knee and share a story.

· Assign partners and a space for them to sit. Give students two minutes each to share their story/picture with their partner.

· You may choose two to four students, whom you noticed telling a story that matched their picture, to share with the whole class.
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Preparing To Write – The Tools We Use To Write a Story

Week One

    Lesson 3

Mini-lesson Goal: Students will know where writing materials are kept, how to access

the materials, and how to use them.

TEKS – K.4 ABC

Rationale:

In order for the Writer’s Workshop to run smoothly and effectively, individual

writers must be able to find and use any materials or tools they might need without

the help of the teacher. 

Materials Needed:

Writing folders

Paper

Pencils

Markers

Tape

Scissors

Crayons

Any other supplies students may need during the Writer’s Workshop

Mini-lesson:
Connection:

Establish the location of materials for Writers’ Workshop. Consider how the students will access the materials and return them at the end of the workshop time.

Teach:

Model for the students how to properly use the materials for writing. Point out where each item is to be stored and how it is to be accessed by the students for writing.  

Active Involvement :

Invite 2 or 3 students to act out as you describe the care and use of additional materials,

such as:

· Picking up individual work folders or notebooks

· Passing out crayons, pencils, and markers

· Putting all materials back in their proper location

Link:

Tell the students you will excuse them a few at time to get everything they need for

independent writing time. Explain that they will be responsible for finding anything else

they might need during the work time.
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Writing Time/Conferring Time:

Since the time for independent writing time today will be short, students may free-write or draw any topic of their choice. Time will probably be limited to 5-8 minutes. 

At this time the teacher circulates around the room-encouraging students use the writing materials carefully and to use their time wisely during independent writing. You may point out students who are concentrating on writing or drawing, who are exhibiting the behaviors you expect during the writing block of time.

Closure:

· Bring a close to writing time. Some students may not have finished their work but they can complete it at a later time

· Explain the procedure for returning all writing materials to the appropriate place.

· Dismiss students in pairs to return all writing materials that are out and being used.

· Review the expected procedures for accessing and returning all writing materials. You may want to call these actions “doing what good writers do.”
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Picture and Story Match

Week One 

     Lesson 4

Goal: Students will learn that the picture and story must match.

TEKS – K.4 D, K.5 ABG

Rationale:

Children rehearse for writing by drawing. It is also a scaffold to help the child

remember the story s/he wants to tell or write. At this time of the year, drawings

should convey most of, and in some cases, the entire story. When a student tells or

reads his story, his picture should be about that story.

Materials Needed:

· Student work from the previous days that demonstrate picture and story matching.

· Touchstone book that has been read that shows that pictures and story match.

Before the Lesson:

· Read at least one or two touchstone books to demonstrate how the story and pictures match.

Mini-Lesson

Connection:

· Ask students if they remember how they all shared their stories a few days ago. Ask them if they remember how (name the two to four students who you chose to share at close of Writers’ Workshop) shared their stories. Tell them that they did something good writers do. Their picture and story matched.

Teach:

· Tell the students that today our mini- lesson is about having their picture and story

match. Tell them to look at the exemplar student’s stories and pictures again.

· Point out explicitly how the picture and story matched.

· You may also use a touchstone book you have read earlier to show how the author’s story and pictures match.

· You may also want to model your own picture and story match on a chart tablet or the overhead projector.
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Active Involvement :

· Have students turn and talk to their neighbor about their story for today.

· Excuse students one at a time as they tell you their story topic. Some students may be finishing yesterday’s story/picture; others may be starting a new story or picture

Writing Time

Circulate around the room-encouraging students to continue working on their stories/pictures, to begin a new story or illustration and rehearse telling their story quietly to themselves and/or their neighbor.

· At this time the teacher is doing what is called “knee conferences”. S/he bends down

on one knee and has a conversation with the student about his/her writing. Some

sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Do your picture and story match?

During this time, the teacher can also praise individual students for matching his/her picture with the story. 

Teacher may stop now and then to share with the class how someone’s picture and

story matches with the whole class.

Closure

Bring a close to writing time by telling the students that it is time to stop writing. Tell

them you know that some of them may not be done, but they can work on their story

more tomorrow."

Gather students on the rug again using a signal. (It can be the signal you use for clean

up during other times of the day.)

Demonstrate how to sit facing a partner knee to knee and share a story. Demonstrate

how to give a compliment using “I like…” Assign partners or let students choose

their own partner and find a place to sit and share. Give students two minutes each to

share their story with their partner encouraging them to use the “I like…” especially if

their partner’s picture and story match.

After sharing with a partner, have students sit in a circle and do a “popcorn share”.

Each student holds up his/her picture and says what their story is about. Example:

My story is about my dog. The teacher can use a class list to indicate who has the

concept that picture and story need to match.
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Week 1

Matching Words to the Picture

Lesson 5 (Optional)
Mini Lesson Goal:

· Students will understand that the story and pictures must match.

· Students will help each other in checking that the story and picture matches.

· Students are introduced to writerly vocabulary.

TEKS: K.5 ABG, K.4 ABC
Materials:

· Pictures drawn by students

· Sentence strip with sentences from previous lesson

· Touchtone picture book (teacher’s choice) that shows how pictures and words match

Examples of pictures that teacher has with sentences that match the picture and with sentences that do not match a picture

Before the Lesson:

Teacher reads a picture book and shows students how the text (words) match the illustrations (pictures).

Mini Lesson
Connection:

Teacher has 2 or 3 students show their pictures (illustrations) and read their sentences. Teacher should choose students whose text and illustrations match. 

Teach:
· Teacher tells students that today’s lesson will be on making sure our text (sentence on the sentence strip) matches our illustrations (pictures).

· Teacher refers to touchtone picture book that shows matching text to illustrations.

· Teacher has the 2 or 3 students whose pictures and sentences match show and read their sentence asking the students if the picture and sentence match.

· Teacher then mixes up the sentences with other illustrations and asks the students again if they match. After the students answer no, the teacher explains that when the text and illustration don’t match the story does not make sense and it is hard to understand.
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Active Involvement:

· The teacher has students get with a partner knee to knee. They are to help each other. 

· Each student will read his/her sentence and show his/her picture. The partner will help the student decide if the sentence matches the picture. The partner will help the student decide if he/she needs to add more to the sentence or the picture to make the meaning more clear. When each student thinks that the sentence (text) matches the picture(illustration) then they give their partner a thumbs up. If more needs to be added then they return to their seats to finish their picture and/r sentence.

· Students should know that only those who made changes will share at the closing.

Note to Teacher:

Teacher needs to use the vocabulary text,/sentence, picture/illustration interchangeably so that students know that they are the same.

Teacher may decide if students need to help each other write another sentence about their picture on the other side of the sentence strip.

Closing:

Ask various students to share their picture and sentence and any changes or additions they made with their partner.
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Adding Details to a Picture

Week Two 

Lesson 1

Goal: Students will learn that details add to the understanding of the story

TEKS – K.7 C, K.9 C, K.10 D, K.15 CDE

Rationale:
Good writing is rich in details. Young writers have difficulty in realizing the reader can not follow the writer’s ideas unless enough information is given in the writing. Details are a way of helping the reader fully understand the writer’s ideas.

Materials Needed:

· Touchstone book that demonstrates rich use of details

· Student work which shows details

· Teacher story and picture that will need details

· Chart Tablet

· Markers

Before the Lesson:

Read at least one or two touchstone books to demonstrate how details add to the understanding of the story. Think about the story you’ll tell and write. Consider the simple picture you’ll draw and the details that you’ll want to add in your demonstration.

Mini-lesson:

Connection:

Point out to the students that when they tell stories to the teacher or to other students they naturally include details to help the listener understand the story. They will be using details in their drawings and their story.

Teach:

· Picture-walk through the Touchstone story and emphasize the details the author used in the text and that the illustrator used in the drawings.

· Tell the students one of your own stories while you draw the picture as you tell it. Make sure to draw a very simple and uninformative picture and only give the barest information for the story. Ask the students if they really understand what happened and if they like the story. (They should say "no" they didn’t like it.) 

· Now add details to your story as you add specific details to the drawing that support the story. Repeat your question to the students about understanding and liking the story. (They should say “Yes” to your questions now.)

· You may want to create a chart for how to add details to pictures with specific examples either from the Touchtone book or your own story and illustration.
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Active Involvement:
· Have students turn and tell their neighbor one detail the teacher added to his/her 

· story.

· Have students turn and tell their neighbor what their story for the day will be.

Writing Time

Circulate around the room-encouraging students to begin, add detail, and rehearse telling their story quietly to themselves and their neighbor.

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Do your picture and story match?

Specific questions to encourage the students to add details might be:

· Where are the details you’ve added to your picture?

· How will a reader know from looking at this picture (where you were/what happened)?

· What other details could you add that would help the reader feel like he/she is here (in your picture)?

During this time, the teacher can also praise the students for adding details to his/her story.

Teacher may stop now and then to share with the class how someone’s story or picture has details.

Closure

· Bring a close to writing time by telling the students that it is time to stop writing. 

· Tell them you know that some of them may not be done, but they can work on their story tomorrow.

· Gather students on the rug again using a signal. 

· Review how to sit facing a partner with knees touching.

· Review how to give a compliment such as: “I like …”

· Instruct the students to look for details in the students’ work that will be shared.

· Students sit on the carpet to listen the students who are sharing their stories. Prompt the students to listen for and notice details in the picture and the story.
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Gathering for Author’s Chair

Week Two






    Lesson 2
Mini-lesson Goal: To establish a routine where writers can gather daily to share their work.

TEKS – K.1 ABCD, K.3 ABC, K.4 ABC, K.16 B

Rationale:

Sharing his/her writing in a special way helps the student see the purpose for writing,

celebrates the process and effort, and helps develop a community of writers.
Materials Needed:

Large paper and markers for a chart

A designated author’s chair

Mini-lesson:

Connection:

Tell the students that real writers write stories and books to be read and enjoyed by

people like us. They write for an audience. Real writers also have many

opportunities as they develop a story to share it with others in order to get more ideas

for additions and changes. In writers’ workshop, the students will have a special time

at the end of the writing period when they will have chances to share their stories with

their classmates. They will listen to each other’s work, make some comments about

it, and ask any questions they might have.

Teach:

Explain to students that they will help make a chart of how author’s chair will work.

Active Involvement:
Ask students for ideas of how they might gather, share and respond to their

classmates’ stories. Record responses on chart, guiding them so that the following

are included:

· We walk to the rug and quickly find our places.

· We sit with legs crossed and eyes on the author.

· We listen carefully as the author reads his story in a loud, clear voice.

· When the author finishes reading, we can raise our hands to share how we liked the story.

· We can ask questions we might have about the story.

· The author may call on 2 or 3 classmates.

· After each author’s story is read (2 to 5 students, depending on time available), we clap to show our appreciation.
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Link:

Tell the students that during their independent writing time you will be speaking with and

choosing some writers to begin Author’s Chair today.
Optional: You might want to take Polaroid snapshots of children “acting out” each behavior listed on the chart. Add them next to the text for easier reference by young children.
Active Involvement:
· Have students turn and tell their neighbor what their story for the day will be.

· Excuse the students to begin writing time.

Writing Time

Circulate around the room-encouraging students to begin, add detail, and rehearse telling their story quietly to themselves and their neighbor.

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Do your picture and story match?

Closure

· Stop the writing at the desks and remind the students to practice the procedures for coming to the gathering area in the manner listed on the chart.

· Gather students on the rug again using a signal. 

· Review responses recorded on the chart

· Have one or two students share their story/drawing with the class

· Model the kind of responses you want the students to give during Author’s Chair such as “I like the way you included details to help us feel like we were there.”

· Dismiss students to return to their seats for the end of Writers’ Workshop
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 Coming to the Gathering Area

Week Two

Lesson 3
Goal: Students will create a chart with Gathering Area rules.

TEKS – K.9 B, K.15 C

Rationale:
Charts support the classroom operations and help students become independent writers. The charts are to be referred to by the teacher to encourage students to follow the accepted procedures.

Materials Needed:
· Chart Tablet

· Markers

Before the Lesson:

Revisit Week One, Lesson One Chart on coming together on the rug. Make a list of behaviors you’ve observed during the past week that you want to praise/reinforce/correct.

Mini-lesson:

Connection:

Point out to the students that the procedures are in place to help everyone get their work done. Remind them that during the first time they began Writers’ Workshop you created a chart of expected behaviors for the gathering area. Everyday the procedures will continue to be the same.

Teach:

· Review the procedures for coming to the carpet with the students.

· Using chart tablet paper, list the required procedures for coming to the gathering area and for sitting on the carpet. Add new behaviors based on your observations.

Active Involvement:
· Have students share behaviors or actions they remember or use when coming to the gathering area.

· Record these on the on-going chart. 
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Writing Time

Circulate around the room-encouraging students to begin a new story or picture and add details to a piece of writing/drawing previously begun. Rehearse telling their story quietly to themselves and their neighbor.

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Do your picture and story match?

During this time, the teacher can also praise the students for adding details to his/her story.

Teacher may stop now and then to share with the class how someone’s story or picture has details.

Closure

· Stop the writing at the desks and remind the students to practice the procedures for coming to the gathering area in the manner listed on the chart.

· Gather students on the rug again using a signal. 

· Review how to sit facing a partner with knees touching.

· Review how to give a compliment such as: “I like …”

· Instruct the students to look for details in the students’ work that will be shared.

· Students sit on the carpet to listen the students who are sharing their stories. Prompt the students to listen for and notice details in the picture and the story.
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Establishing the Quiet Zone

Week Two 

Lesson 4

Goal: Students will understand the need for quiet writing time.

TEKS – K.1 ABCD, K.3 ABC, K.4 ABCD, K.9 B

Rationale:
Writers need time to write. They need quite time to help foster concentration and a focus on the writing task at hand. In order to produce their best writing and drawing, students deserve a block of time free of disruptions and disturbances from their classmates.

Materials Needed:

· Touchstone book that demonstrates rich use of details, story/picture match

· Student work which shows details, story/picture match

· Chart Tablet

· Markers

Before the Lesson:

Read at least one or two touchstone books. 

Mini-lesson:

Connection:

Review the schedule for the Writer’s Workshop and highlight the 5-10 minutes of time for quiet writing. Explain where it falls within the context of the writing/conferring time. Relate to the students that many authors need time to write when they won’t be disturbed by distractions from others.

Teach:

· Refer to the Writer’s Workshop schedule and point out where Quiet Zone writing takes place in the schedule.

· Explain to the students how authors need quiet in order to get their thoughts in order and not leave out important information in their stories. Tell them they will be given time to start their writing and to practice the writing specific to the lessons.

· Build a chart entitled, “Quiet Zone Writing”. Some items to include might be:

· stay seated in your place

· reread previous writing silently

· think, imagine, plan in your head or on your paper

· let your pencil ‘talk’ for you

· respect other writers, (sh-h-h!)

· use whisper voices
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Active Involvement:
Have students turn and tell their neighbor what their story for the day will be.

Have students retell one of the behaviors from the chart to their neighbor

Writing Time

Circulate around the room-encouraging students to follow the items listed on the ‘Quiet Zone Writing’ chart.

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Do your picture and story match?

During this time, the teacher can also praise the students for adding details to his/her story, matching the picture to the story, etc. Also, praise students for following the rules on the Quiet Zone chart.

Teacher may stop now and then to share with the class how someone’s story or picture has details and/or matches the picture to the story.

Closure

· Bring a close to writing time by telling the students that it is time to stop writing. 

· Tell them you know that some of them may not be done, but they can work on their story tomorrow.

· Gather students on the rug again using a signal. 

· Review how to sit facing a partner with knees touching.

· Review how to give a compliment such as: “I like …”

· Instruct the students to look for details in the students’ work that will be shared.

· Students sit on the carpet to listen the students who are sharing their stories. Prompt the students to listen for and notice details in the picture and the story
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Telling Your Story to a Partner – Peer Responses

Week Three

Lesson 1

Mini-Lesson Goal:

In partners, students will read their work, and learn to give a simple oral response to the

partner’s writing.

TEKS – K.1 ABCDE, K.2 AB, K.3 CDE, K.4 BD

Rationale:

Response groups are small collaborative groups of students (in this case partners) who

assist each other by providing oral feedback that will help the writer move his writing

forward. The response can range from simple support and appreciation to assistance

with development, structure, and editing.

Materials Needed:
A sample of your writing and two students’ writing.

Mini-Lesson

Connection:

Say to your students that real writers do more than just share their writing with each

other, they respond to each other’s writing. They let each other know if they like their

writing. Tell the students that today at the close of the mini lesson they will respond

to their partner’s writing in a specific way like real writers do.

Teach:

Tell the students that real writers give compliments to each other about their writing.

They tell what they like about their writing. Show them a piece of writing you have

written in front of them before. Make sure you read or tell them the story orally.

Active Involvement:

When you have finished, ask the students to turn and share with a partner the part

they liked best about your story.

Then invite students to share their complements with the class.

Next, ask the two students whose writing you selected to demonstrate the routine of

how you want students to share (fish-bowl).

A sample routine:

Choose a partner and find a quiet place. (The teacher may point out spaces for students to talk; this may be as small posters taped to the floor around the room)

Sit facing each other knee-to-knee.

The writer shows his/her piece to the partner so the partner can see it.

The responder places his/her writing piece flat on the floor beside him/her.
The writer reads his piece.

The responder gives a compliment about the writing (which includes the picture)

Then the roles are reversed.
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Link:

Tell the students that today, at the closing of Writers Workshop, you are going to share

your writing with a partner who will respond by giving you a complement about your

writing. They will tell you what they liked about your writing. Remind the students too that this is like what you do during Author’s Chair.

Closure:

· Stop the writing at the desks and remind the students to practice the procedures for coming to the gathering area in the manner listed on the chart.

· Gather students on the rug again using a signal. 

· Review the procedures for sharing our writing.

· Review how to give a compliment such as: “I like …”

· Pick a student partner to give you a compliment after reading your written piece and/drawing. 

· Students then practice listening to each other’s written piece/drawing/story and giving each other compliments.

Follow Up

Tomorrow or the next day’s mini- lesson can be making a chart on the routine for partner share groups.


[image: image29.png]


The El Paso Collaborative for Academic Excellence Copyright © 2002
Things To Write About

Week Three

Lesson 2

Mini-lesson Goal: Students will be able to choose a writing topic independently.

TEKS – K.15 CDE, K.16 B

Rationale: 

Sometimes writers get stuck for an idea. Many writers keep lists of possible writing topics. Other writers get ideas from books they read. Some authors get ideas from making observations about the world around them or from experiences they’ve had.

Materials:

· Chart tablet

· Markers

· “The Story” from Frog and Toad Are Friends by Arnold Loebel or an other appropriate book about a character deciding on what topic to write about.
Before the Lesson

Think about some ways to help children choose a topic to write about when they get stuck. Write this as a list so you’re prepared to write ideas on the chart tablet if students don’t come up with some of them on their own. Read “The Story” from Frog and Toad Are Friends. 

Mini-Lesson

Connection:

Tell students that you are creating a chart or list of topics to write about that they can refer to when they get stuck for an idea. Before we write or draw, we need to know what to write/draw just like Toad in “The Story.”

Teach:

Read “The Story” from Frog and Toad Are Friends to the class. Afterward, discuss with the students Toad’s decision on selecting a topic.

On the top of the chart tablet write, “Things We Can Write About.” Then begin to generate a list of situations and topics using the language of the students and pictures or icons as appropriate. Draw on ideas from the book just read and your prepared list.

The list might include such items as:

1. something that happened to my family (parents, brothers, sisters, etc.)

2. something that made me sad or happy

3. something I know how to do

4. something a book (Touchstone) reminded me of

5. some place I’ve visited (relative’s house, Western Playland, Zoo, etc.)

6. things I do at home (after school, on weekends, etc.)

7. my pet

8. my favorite toy
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Active Involvement:

Students share ideas to add to the chart.

Have students turn and talk to their neighbor about the story they will write today.

Excuse students one at a time as they tell you their story topic and whether they chose it from the chart tablet list.

Link:

Tell students that when they can’t think of something to write about on their own, they can look at the chart to choose an idea. Remind them that they can use the chart today during writing time.

Writing/Conferring Time

Circulate around the room – encouraging students to begin writing, add details, make sure their words and picture match and rehearsing telling their story to themselves and a neighbor.

Continue doing “knee conferences” and whole group praising when students are observed following the routines or when you observe them adding details and matching pictures and words.

Closure

· Bring a close to writing time by telling the students that it is time to stop writing. Tell them you know that some of them may not be done, but they can work on their story more tomorrow.

· Gather students on the rug again using a signal.

· Remind them of how to sit facing a partner knee to knee to share a story.

· Remind them of how to give a compliment, “I like . . .”

· After sharing with a partner, have students sit in a circle and do a “popcorn share.”

· End the session by referring back to the “Things I Can Write About” chart and how to use it
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Sustaining Writing During Independent Work Time

Week Three

Lesson 3

Mini-lesson Goal: To establish the expectation that good writers keep working on their

stories during the whole writing time.

TEKS – K.14 D, K.15 CDE, K.16 B

Rationale:

Students need to know that their options are when they think they are finished with

one writing project so that the class may continue to work productively.

Materials Needed:

Chart paper

Marking pens

Mini-lesson:

Connection:

Say, “Yesterday I noticed that some of you finished what you were writing and did not know what to do. Some of you ended up disturbing other writers. It’s important that all writers have the opportunity to continue working and not be disrupted. Good writers not only write every day, but they also write for the whole writing time. Today we’ll talk about some things you can do when you think you have finished your story.” Remind students of the previous lesson on the Quiet Zone and the Quiet Zone chart that was created.

Teach:

Demonstrate the following concepts as you model writing a story and what you do as you write the whole time.

· We can add more to our picture (details)

· We can try to write our story using letters and words

· We can share our story with our neighbor and see if they can help us add more details to our picture

· When we’re sure our story is as good as it can be, we can begin another one.

(These ideas will be written on a chart in the students’ language in a later session.)

Active Involvement :

Invite students to add additional details and words to your story. Point out that the words and the picture match.
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Link:

Tell the students that during independent work time today you will be watching for

writers using the ideas they talked about today so that they are writing the whole time.

*Kindergarten students can work approximately 10 minutes independently as they begin

the Writer’s Workshop process. Teachers can usually add up to 5 more minutes every

few weeks.

Writing Time

Circulate around the room-encouraging students to begin a new piece of writing, add details to a drawing/piece of writing and rehearse telling their story to themselves. 

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Does your picture and story match?

During this time, the teacher can also praise the students for using the whole time to write and follow the procedures discussed during the mini-lesson and chart creation.

Closure:

· Stop the writing at the desks and remind the students to practice the procedures for coming to the gathering area in the manner listed on the chart.

· Gather students on the rug again using a signal.

· Review the procedures for sustained writing time.

· Conduct an Author’s Chair sharing session.
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Creating a Chart for Partner Responses

Week Three

Lesson 4

Mini-Lesson Goal:

Teacher and students will create a chart on the routine for partner share groups.

TEKS – K.1 ABCDE, K.2 AB, K.3 ABC, K.9 B

Rationale:

Charts support the classroom operations and help students become independent writers. The charts are to be referred to by the teacher to encourage students to follow the accepted procedures.

Materials Needed:

· Chart Tablet

· Markers

Mini-Lesson

Connection:

Remind students of the previous lesson on partner responses and the purpose for sharing your writing with each other. Point out that we establish routines and procedures to help everyone become better writers.

Teach:

Review the procedures for partner sharing and responding from the previous lesson.

Choose a partner and find a quiet place. (The teacher may point out spaces for students to talk; this may be as small posters taped to the floor around the room)

Sit facing each other knee-to-knee.

The writer shows his/her piece to the partner so the partner can see it.

The responder places his/her writing piece flat on the floor beside him/her.
The writer reads his piece.

The responder gives a compliment about the writing (which includes the picture)

Then the roles are reversed.

Active Involvement:

· Create a chart using student language and pictures/icons to list the accepted procedures for partner response groups.

· Include behaviors such as using quiet or whisper voices, the words for giving a compliment, what to do when you’re finished

Link:

Tell the students that today, at the closing of Writers Workshop, they will practice partner responses with their writing.
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Writing Time

Circulate around the room-encouraging students to begin a new piece of writing, add details to a drawing/piece of writing and rehearse telling their story to themselves. 

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

Tell me about your picture.

What is your story about?

Does your picture and story match?

During this time, the teacher can also praise the students for adding details to his/her story, matching the picture to the story, etc. 

Teacher may stop now and then to share with the class how someone’s story or picture has details and/or matches the picture to the story.

Closure:

· Stop the writing at the desks and remind the students to practice the procedures for coming to the gathering area in the manner listed on the chart.

· Gather students on the rug again using a signal. 

· Review the procedures for how to sit facing a partner with knees touching.

· Review how to give a compliment such as: “I like …”

· Instruct students to follow the routine/procedures talked about earlier in the mini-lesson and on the chart for partner responses. 

· End by praising students for following the partner response procedures.
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Adding More Details to a Story by Asking Questions

Week Three 

Lesson 5

Mini Lesson Goal: Students will improve their writing by learning to ask questions when adding more details to their story.

TEKS – K.3C

Rationale:

Children tell their stories by drawing pictures. In this lesson, the children will learn that they can improve a story by learning to ask questions that will help them add more details to the picture.

Materials Needed:

· Student work from previous lesson that demonstrated picture and story matching

· Teacher created (illustrated) story the teacher shared with the class during an earlier lesson 

· Colored pencils/crayons/markers

Before the Lesson:

Students need to have been exposed to several touchstone texts in which there is a strong picture and story match such as Olivia or Olivia Saves the Circus by Ian Falconer and Wilfred Gordon McDonald Partridge by Mem Fox. The teacher also needs to have shared and illustrated a personal story with the class that has a story that matches the picture. 

Mini-Lesson:

Connection:

Everyone needs to revise pieces of writing in order to improve their story. One way is by adding details, and a good way to improve or add details to a story is by asking questions.

Teach:

· Do a retelling of your story with some “think alouds” that explain why you chose to illustrate your story in that manner. 

· Think of a detail that you might be able to add to the story.

· Explain that what you are doing is adding details to a story and that this makes a story better. Point out that you added these details because you asked yourself a question, “I wonder if . . .”

· Ask questions aloud as you model what you want the students to ask each other such as:

· What other details can you remember about your story?

· Can you make the picture bigger?

· Can your coloring fill up the paper more?

· Who else was in this story?

· Where were you when this happened?

· What was around you? 
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Active Involvement:

· Create a chart of the above sample questions and any others that the students come up with during the discussion and demonstration.

· Have students think of questions to ask you or give suggestions that will improve your piece. Make those suggested changes that are appropriate for your story.

Link:

Tell the students that during independent writing time today you will be watching for writers who are using the question chart to help them and for those writers who are asking questions with their partner.

Writing/Conferring Time

· Send them back to get their own piece and with a partner in a knee-to-knee conference, ask questions and/or make suggestions to each other’s papers. 

· Afterwards, they can return to their writing area and make one or some of the suggested changes. 

As the knee-to-knee (response groups) conferences are occurring, the teacher should circulate from group to group checking to see if they are on target.

Closure:
· Close writing time and have the students bring their pieces to the meeting area for sharing.

· Make note of those that actually improved their story by adding details and ask two or three of them to share what they did to make their story better.

· Remind the students that they can use the questions on the chart you created and that you’ll be adding questions to the chart for them to use to improve their writing.
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What Do I Do When the Teacher is Busy?

Week Four

Lesson 1

Mini-Lesson Goal: To support individual writers during Writer’s Workshop by establishing strategies to get help for their writing when the teacher is busy.

TEKS – K.1 ABC, K.2 A, K.3 ABC, K.4 ABC, K.9 B

Rationale:

Often the teacher is conferring with other students and cannot get to every child right away when they need help or have a question. So students need to wait for her attention. To keep a line from forming around her desk, it is best to introduce them to strategies they can use as alternatives.
Materials Needed:

· Chart tablet

· Markers

· HELP signs

Mini-lesson:

Teach:

· Sometimes the teacher is busy with other students and if you wait for her, you are not using your writing time wisely.

· Ask, “What do you think we can do when the teacher is busy?”

· Show them the individual HELP signs to keep in their Writing Folder and where to place them.

· Chart their responses and use pictures (draw, sketch, or use a camera) to match their suggestions. Some might be:

· Re-read my story.

· Add some more words to my story.

· Add some more details to my story.

· Ask a friend. 

· Go to a response group.       

· Use things around the room. (i.e.Word Wall, alphabet cards)

· Put a HELP sign on your desk .

· Place the list in a place that is easily seen and refer to it often.

· Add to the list when more ideas are discovered.

Active Involvement:

· Create a chart of the above with student input

· Have students practice some of the selected behaviors before they leave the gathering area
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Writing/Conferring Time

· Send them back to get their writing folders and begin a new piece, add details to one they’re working on, check to see if their picture matches the words and rehearse telling their story to themselves or a neighbor

· During this time circulate to monitor their use of the various help strategies

At this time the teacher may stop and praise those students to the whole class who are using the help strategies effectively.

Closure:
· Close writing time and have the students bring their pieces to the meeting area for sharing.

· Have selected students share with the whole group what they did when they needed help and the teacher was busy.

· Have students share in a “popcorn” share out the writing they did today.
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Developing an Illustration Rubric

Week Four

Lessons 2 and 3 
Mini-lesson Goal:
Using previous charts on adding details to a story and asking questions, create an illustration rubric. Note: additional days may be needed to complete this rubric.

TEKS – K.1 ABCD, K.2 A, K.3 ABC, K.4 ABC, K.16 B

Rationale:

A rubric is a set of criteria that students use in order to evaluate and improve their work, whether it is a story or an illustration. The rubric is much more effective if it is developed by the class with some direction by the teacher.

Materials Needed:

· Large piece of butcher paper or chart tablet turned side-ways

· Markers

· Previously made charts for reference

Before this Lesson:

Gather together the previously created charts such as adding details, asking questions, gathering area procedures, etc. Be thinking about the standards you want to set for quality illustrations. 

Mini-lesson:

Connection:
Review the various other charts you’ve created with the students. Explain that there are too many charts and that by creating a rubric, we can combine them into one to help us with our writing/stories so we wont forget anything.

Teach:

· Divide the paper into four columns and place the headings Super, Good, Okay, and Needs Help at the top of each one leaving enough space at the top of the paper for an illustration (see Illustration Rubric example). You could also use a series of happy to sad faces. 

· Ask the class to look at the charts and decide what a Super illustration would have in it – (row headings) details, color, spaces used…

· Ask them, “What would you have to do to have the very best picture/story?”

· Use a picture of a house or some other illustration (See Illustration Rubric sample). Do a “think aloud” as you are creating your sketch and adding details.

· Continue the process until you have gone through each column and across every row recording what the class agrees upon.
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Active Involvement:

Students suggest what each descriptor would look like as teacher scribes it onto the chart.

Link: 

Tell students that you will be looking for some super illustrations today during writing time.

Writing/Conferring Time

· Send them back to get their writing folders and begin a new piece, add details to one they’re working on, check to see if their picture matches the words and use the rubric to make their drawing better

· During this time circulate to monitor their use of the rubric

At this time the teacher may stop and praise those students to the whole class who are using the rubric to improve their picture.

Closure:
· Close writing time and have the students bring their pieces to the meeting area for sharing.

· Choose two or three students to share that made improvements to their illustration using the rubric 

· Have them tell what the changes were and why they made them.
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Applying the Illustration Rubric to a Piece of Writing

Week Four

Lesson 4
Mini-lesson Goal: Students will learn to apply or use the Illustration Rubric on one of their illustrations.

TEKS – K.15 C, K.16 B

Rationale:

Often after a rubric is developed, it is not applied to a piece of writing. Students need to understand that a rubric is to be used for improving their writing. They need to be taught how to use the rubric to improve their writing. 

Materials Needed:

· Illustration Rubric

· A draft of a story illustration

· Touchstone book to use as a model for comparing to the rubric

Mini-lesson:

Connection:

Remind the students that during the past few weeks you have made several charts together that are designed to help them become better writers. Review how those charts were developed and share examples of how the students have used them.

Teach:

· Gather students on the carpet/rug and share a piece of writing that you have done or a student’s (with their permission only). 

· Review the criteria in the rubric.

· Using one of the Touchstone books you’ve read before, model how to use the rubric with an illustration in the book.

· Using your illustration or one of the student’s, do a “think aloud” on how to make improvements using the Illustration Rubric. Then make the changes.
· Model how a response group (partners) would use the rubric to check a piece of writing.

Active Involvement:

Send students back to their desks to retrieve one of their drawings from their writing folders. 

Turn to a partner and check a piece of their writing using the rubric.
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Writing/Conferring Time:

Students work at their desks with their response group partner using the rubric as a guide to check their illustrations and to make changes as appropriate.

As you circulate, you may need to explain again what the criteria mean and remind the students how to use the rubric. Praise those students who are using the rubric effectively.

Closure:

Gather students at the carpet and have them share how they improved their writing using the rubric.
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What Good Writers Do

Week 5

Lesson 1

Mini Lesson Goal: 

Students will help create a chart that indicates what good writers do. 

Rationale:

Good writers use specific writing behaviors that help them write well. As teachers, we want our students to notice and mimic these behaviors so they will become good writers also. It is important to capture on a chart the observations students have made about what good writers do during these past few weeks. The chart will be an on-going creation in the classroom that will serve as a guide for the students’ writing behaviors that will in turn foster their writing development

TEKS: K.1A,B,D,E; K.2A; K.3A,C,E;K.4A,D;R/PA:K.5B; K.15B,C,D,E; K.16B

Materials Needed:

· Chart paper & markers

Before Lesson:

Discussions about authors and what they do should take place. Information can be obtained from book blurbs, various web sites, and the students themselves. One way to do this is to use part of the writing time to roam the room and point out behaviors you see that exemplify what good writers do. For example, “Tony is doing what good writers do. He is making his picture and words match.” You may want to take his picture doing this to display on the chart. 

Mini Lesson

Connection:

Say to your students that we know lots of things good writers do. Remind them that you want them to be good writers too.

Teach:

Tell the students that you are going to create a chart together that lists what good writers do. (If you’ve taken pictures of the various behaviors, you will want to show those as a stimulus for the discussion.)

Use the following questions to elicit responses to record on the chart.

1. What do we do every day during Writers’ Workshop?

2. Where do we keep our writing?

3. Do we always work alone? Always with a partner?

4. What happens at the end of Writers’ Workshop?

5. What are some ways we make our writing better? Make it the best we can?
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Your chart may look similar to this:

What Good Writers Do

· Write every day

· Read a lot

· Sometimes work with a partner

· Ask questions

· Use writing folders

· Work hard

· Make the picture and story match

· Add details to the picture and story

Active Involvement:
Students are encouraged to add ideas to the chart. 

If you have pictures to use as cues, you may use the following guidelines to create the chart.

Show the first picture and ask students to share with a neighbor what the writer is

doing to show s/he is a good writer.

Next, ask students to share with the whole class what they noticed in the picture

Record their responses on the chart.

Continue through the pictures in the same way asking the students to identify the

behavior and coming up with a sentence to place on the chart. (After the first picture,

students may just respond whole group. They don’t need to talk to a partner after

every picture.)
Students may also want to add behaviors they have learned about from book blurbs

and web sites.

Closing:

Review the items on the chart. Ask students to share examples of how they do what good writers do. 
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Using the Word Wall

Week 5

Lesson 2
Mini Lesson Goal: 

Students will learn to use the Word Wall to locate words that they want to use in their writing.

TEKS – K.1 ABCD, K.3 CE, K.4 ABC, K.5 ABCDEG, K.7 BC, K.8 ABC

Rationale:

A Word Wall displays grade level high frequency words, word families to show spelling patterns and other specialized vocabulary as determined by the teacher. A Word Wall becomes a natural part of the daily instructional routine during word work or vocabulary building lessons. The Word Wall is a tool students can use to discover the conventional spelling of words.

Materials Needed:

Word Wall Display in the classroom

Overhead Projector and transparency sheet or Chart Tablet

Mini Lesson
Connection:

Refer back to Lesson 3, Week One on the Tools to Use to Write a Story. Remind students that some of the tools we use to write are crayons, paper, pencils, markers and the charts in the room. When authors need to know how to spell a word correctly they might use a dictionary. Another way to find the spelling of a word in our classroom is to use the Word Wall.

Teach:

· Teacher gathers students to the meeting area. Direct students’ attention to the Word Wall displayed in the classroom.

· Using the overhead projector and a transparency sheet or on a chart tablet, demonstrate writing a sentence and using the Word Wall to find a word you don’t know how to spell. 

· Tell students that throughout the year you’ll be adding words to the Word Wall to help improve their writing and so that they can learn more new words.

Active Involvement:

· Using an interactive writing strategy, have one or two students practice writing a sentence and using the Word Wall as a reference.
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Link:

Remind students that when you are busy helping other students during writing time, they can use the Word Wall to help them find words to use in their writing. 

Writing/Conferring Time:

Students work at their desks on the day’s writing piece.

Continue doing what is called “knee conferences”. Some sample questions to ask:

How’s your writing going?

What is your story about?

How have you been using the Word Wall?\

During this time, the teacher can also praise the students for using the Word Wall to help them find the words they need in their writing.

As you circulate, you may need to explain again what the purpose of the Word Wall is and how to use it.

Closure:

Gather students at the carpet and have them share how they improved their writing using the Word Wall.
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Selecting a Piece to Publish

Week 5

Lesson 3
Mini Lesson Goal: 

Students will learn a process to systematically select a piece of writing from a number of drafts to “publish.”

TEKS – K.1 BD, K.3 C, K.14 ADE, K.15 BC, K.16 B

Rationale:

Students need to know that all writing in the drafting phase can yield some pieces that are put away and a few that get published.

Materials Needed:

Collection of student work from the students’ writing folders

One sticky note (Post-it) – brightly colored, if possible

Three pieces of your own writing that you can use to model the process

Mini Lesson

Connection:

Tell students that real authors don’t publish every single piece of their writing They pause often to look over their stories to decide which ones have lots of features of good writing and which ones are not as good. They select a favorite piece to fix up, make as good as they can, and eventually share it with others. Tell them that today they will look over their stories to select one that they feel is their “best” work so far.

Teach:

· Using your own work, model for students how to spread them out in a large enough area to be able to see each one. 

· Think aloud your thought process as you point out the criteria of what you are looking for in a “good story.” (i.e.: “ I think this one is the best because my idea was an event that was really special to me. My picture has lots of details that go with my idea. I wrote some words that tell my story; they match my picture.”) 

· Place a sticky note on the piece.

Active Involvement:

· Show another “story” from your selection that doesn’t necessarily represent good writing. Ask students to help you evaluate this piece by showing “thumbs up” or “thumbs down” to respond to these questions:

Is it an interesting idea?

Does my picture have lots of good details that go with my idea?

Did I include words that match my picture?
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Link:

Remind students to refer to the charts in your classroom to help them make a selection. Examples are the illustration rubric, questions to ask about details in a picture, etc.

Writing/Conferring Time:

Send students out to assigned areas where they will begin the selection process. Pass out the pre-selected collections they will be working with. Explain that they will now look over their own pieces carefully and pick one that they feel is the best. They’ll mark it with a sticky note.

Remind them to use the charts in the room to help them make a choice. Tell them to think back to what and how you demonstrated selecting your piece of writing to publish.

Tell the students that you’ll be picking 2 or 3 students to share their selection and tell why they through it was the best during closure of Writers’ Workshop.

Continue doing what is called “knee conferences”. Some sample questions to ask:

· Is it an interesting idea?

· Does your picture have lots of good details that go with your idea?

· Did you include words that match your picture?

As you circulate, you may need to explain how to select the “best” piece of writing.

Closure:

Gather students at the carpet and have 2 or 3 pre-selected students share their “best “ writing and tell why they chose the piece. 
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        Leaving Spaces Between Words

Week 5

Lesson 4

Mini Lesson Goal:

Students will write with spaces between the words so that readers can understand their writing.

TEKS: K.14 ABDE, K.15 BC, K.5 BCDEG
Materials:

· Big Book with no more than 1 –2 lines of text per page and noticeable spaces between words—The Farm Concert by Joy Cowley or appropriate big book.

· White board or chart tablet/markers

Mini Lesson 

Connection:

Refer to the Big Book noting that the spaces between the words help us understand the text. Have students count the words in the title. Write the title leaving no spaces and ask the children which is easier to read. Show them that the number of words remains the same, but the spaces help us read with comprehension.

Teach:
· Before reading the Big Book ask the students to look at the title, look for the spaces between the words.

· Read the Big Book, pausing every 2 pages. Select a sentence to count the words, noting the spaces between the words.

· After finishing the Big Book, review why spaces are left between words.

Active Involvement:

Today you are going to help me write a sentence about going to the park. Here is my sentence—I ran to the park. Let’s count the words before we write them down so we can make sure we have the right number of words.

Write the sentence on the chart paper or whiteboard interactively with the students, sounding and stretching out the sounds of the words, leaving a space between each word. Reread the sentence several times giving several children a pointer to point out the words as they read. 

Demonstrate interactively with this sentence or another sentence on the chart tablet how to use two fingers to create a space between words when writing. Tell and show the students how to write a word, place two fingers next to the last letter in the word and then begin writing another word next to your finger. Have several students practice finger spacing.
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Writing/Conferring Time

Students return to their seats and take out a story and picture from their writing folders. They check to see if they left spaces between their words. Teacher monitors and conferences with each student on correct spacing. Students may recopy their corrected sentence(s) onto their drawing or onto a sentence strip to be displayed in the classroom.

While the students are waiting for the teacher, they may begin a new drawing on another self selected topic. They may also practice word spacing on blank sentence strips. 

Closing:

All students will show and read their finished product to the class.
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How to Use Our Notebook 

(Optional Lesson)

Week Five

Lesson 5
Mini-lesson Goal:

Students will learn how to use their notebook to make entries.

TEKS – K.14 ACDE, K.15 BCDE, K.16 AB

Rationale:

In building a community of writers, most or all writers use a special notebook to keep

and record their ideas and writing.

Materials Needed:

A simple notebook of some kind with twenty to twenty- five pieces of unlined paper

included.

A title page

A sample notebook for demonstration

Before the Lesson:

Students need to have written many pieces on paper kept in a loose- leaf folder or

some other kind of organizer.

Students need to have completed their first publishing.

Mini- lesson

Connection:

Tell your students that now that they have published a piece, they are real writers. Real

writers keep notebooks. Tell them that today they are going to get their very own

notebook.

Teach:

Using the sample notebook, demonstrate how you want them to use it. One way to

use it is to do the following:

Show students that the notebook opens from bottom to top and not left to right.

After opening the notebook, show them that they make their picture on the

top page. Make a picture on the top page of your demonstration notebook.

Next, show them that they do their writing on the bottom page. Demonstrate by

writing a story that matches your picture on the page underneath your picture.
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Active Involvement:

Now turn the page of your notebook.

Ask the students to turn to a partner and discuss where the picture and the writing

go in the notebook.

Choose two or three students to share where they think you will put your next

picture and writing.

Link:

Tomorrow you may review the procedure and make a chart of how to use the notebook.

Closure:

Give each child the new notebook and have it show you where they will make their

picture.
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      Developing a “Good Writing” Rubric

Week Six 

Lessons 1 and 2

Mini-lesson Goal:

Students will be able to create a rubric that indicates what good writers do.

TEKS – K.1 AD, K.2 A, K.3 ABC, K.15 CDE, K.16 B

Rationale:

A rubric is a set of criteria, which allows students to evaluate and revise their writing or

behavior. The rubric is specific to the assignment or desired behavior and is developed

with the student’s collaboration. Rubrics are posted in the classroom where students can

easily have access to them.

Materials Needed:

Large sheet of butcher paper

Markers

Before the Lesson:

Prepare the rubric frame by dividing the butcher paper into four columns. You may label the rubric with the same descriptors you used for the illustration rubric (if appropriate) or the class may create new ones. Some sample descriptors are: Super, Good, Okay, Make it Better. Or, you may want to use happy and sad faces to indicate the categories. 

Connection:
Have both the Illustration Rubric and the chart of “What Good Writers Do” available for reference.
Teach:

Ask the class, according to the “What Good Writers Do” chart, what would a super writer be doing during Writers Workshop? Record the class’s agreed upon response under Super or whatever descriptor you are using for the best-desired behavior.

Continue the same process with the last category in the chart next. Ask, what would a person who needs to make their writing behavior better look like or be doing? Record the class agreed upon response there. Then, come back to the middle descriptors and do them the same way.

Note: Completion of the rubric will take at least two days. 

Active Involvement:

Students suggest the words, phrases or sentences that describe the behavior for each descriptor. All students must agree before recording the responses on the chart.

Closing:

At closing, students review the chart again and discuss how they plan to be good writers.
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Formal Publishing of a Piece of Writing

Week Six 

Lesson 3

Mini-lesson Goal:
Students will formally publish a selected piece of writing.

TEKS – K.14 ACDE, K.15 BC, K.16 B

Rationale:

Publishing is the motivating force that keeps writing exciting. It allows children to write for a variety of audiences and to try various writing craft techniques. Publishing provides a purpose for revising and editing. Publishing helps build pride and confidence in writers and truly opens the doors of the writerly life to students.

Materials Needed:
 

Selected student writing pieces

 Selected art or bookmaking supplies

Mini-lesson

Connection:

Students have been working on several pieces of writing or drawings these past few weeks. In an earlier lesson, they learned a process for selecting a piece to publish. All of the students should now have a piece they’ve selected by placing a sticky note on the writing or drawing.

Teach:

Gather the students together on the carpet and tell them that today you’ll be making some decisions about how to publish the writing or drawing they’ve selected, the one with the sticky note on it.

Discuss several publishing options with the students such as displaying the writing on a bulletin board or on the wall outside the classroom, creating a class book, sharing the piece formally in Author’s Chair, etc. It will be helpful to have an example of what a class book might look like or to give concrete ideas about what the display might look like.

Active Involvement:

Students offer their opinions on the way they want to publish their finished pieces. You may want to allow the students to vote on their choice or you may want to direct the publication choice for this first time.
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Writing/Conferring Time

Based on the method selected for publishing, students return to their seats and take out the piece they’ve selected from their writing folders. If they will be creating a display, you may have construction paper available for them to create a pictorial frame for their writing, or sentence strips which can be illustrated by the students and used to frame the entire class’s written pieces. 

If they will be sharing individually in Author’s Chair, they can practice or rehearse telling their story to themselves or a neighbor.

If you are creating a class book, you’ll want to have a cover prepared ahead of time that you can add a title to during class. You may want to collaboratively create a dedication page for the book. Collect the student’s writing and bind the pieces together to form a book.

Closing:

All students will show and read their finished product to the class.


[image: image56.png]


The El Paso Collaborative for Academic Excellence Copyright © 2002
A Celebration of Our Writing

Week Six 

Lesson 4

Mini-lesson Goal:
Students will participate in a celebration ceremony of their first published piece of writing.

TEKS – K.1 ABDE, K.2 A, K.3 ABCDE, K.4 BC, K.14 ACDE, K.15 BC, K.16 B

Rationale:

Establishing the ritual of celebrating our writing together in some public way on a regular basis builds a sense of community in your classroom. The celebrations can be large or small, formal or informal. They help support your students’ growth as writers. They foster a feeling of confidence and pride in young writers.

Materials Needed:

Selected student writing pieces

 Before the lesson:

Invite special guests to share in the celebration. This may be campus administrators, an upper grade “buddy” class or parents.

Mini- lesson

Teach:

The teacher will provide a brief overview of the purpose of the celebration and pertinent background information on the writing experiences the students have had to bring them to the publishing stage.

Active Involvement:

Students share their selected piece of writing or drawing with the invited audience.

If time permits, students may take the opportunity to explain to the visitors how Writers’ Workshop works in the classroom. They may also point out the various charts that have been created as tools to help them become better writers.

Closure:

The teacher and students thank the visitors for coming to their Celebration of Writing.
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Illustration Rubric Sample

   4


  3


2

  1

	
	Wow!
	Great

(At Standard)
	Needs Work
	Getting Started

	Composition of the drawing/illustration
	Complex drawing, adds meaning and enhances the interpretation of the story of adds additional information
	Well elaborated drawing, but may not enhance the interpretation of the written piece
	Somewhat elaborated drawing that does match the story
	Sketchy drawing that does little to enhance the meaning of the story

	Details
	Lots of details
	Many details
	Some details
	Few details

	Use of line and space

	Effective use of line and space (stays within lines, awareness of white space surrounding picture to create a polished look) 
	Appropriate use of line and space
	Limited use of line and space
	Does not adhere to standard conventions of line and space

	Use of color and/or media
	Appropriate use of color to enhance overall affect; may use multi-media approach
	Vivid use of color
	Some attention to varied use of color
	Little or no use of color

	Overall appearance
	Highly pleasing and asthetic
	Generally pleasing to the eye and connected to the written piece
	Appears to be quickly thought out and comnpleted
	Messy and uncontrolled in appearance and thought
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